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Philosophy

Today in New Jersey, there are over 100 different ethnic groups, and in Howell Township alone,
more than 40 different languages are spoken. Advancements in technology enables us to gain
direct and immediate access to dozens of countries around the world. Today’s economy is
globally interdependent, relying on a constant exchange of ideas, information and products that
help us to increase the standards of living for all.

In our constant effort to build a better future for each successive generation, we have discovered
the merits of working together, not only within our own country, but also beyond our borders. In
all of this, communication is a key factor for success. Language is the most valuable asset in
establishing collaborative contacts with speakers of others languages in our own country as well
as abroad.

By acquiring another language, one comes to understand and appreciate other cultures, while
strengthening an awareness of his or her own. This understanding is necessary when
relationships with all people. It is imperative that today’s students be prepared to form such
relationships in order to sustain peace and productivity throughout the world.

Learning a second language offers advantages to individual students. It provides them with
relevant and engaging activities in which students will communicate effectively, verbally and in
writing, build self-esteem and confidence and develop a greater understanding of the world in
which they live. Howell Township Public Schools is committed to providing students with
enriching opportunities while learning a second language that will enrich their lives for years to
come.



World Language Program Goals

The goal of the World Language program is to provide a communicative-based program that
aligns with the New Jersey Core Curriculum Content Standards for World Languages and helps
each student:

e Develop an acceptable level of proficiency in listening and speaking in the target
language, with a progression towards reading and writing.

¢ Develop an awareness and appreciation of various cultures, as well as a better
appreciation of his or her own.

¢ Make connections with other content areas.

o (Gain awareness of broader career and social opportunities.

¢ Appreciate the value of communicating in the target language.



New Jersey Student Learning Standards
World Languages
Statutes and Regulations

N.J.S.A. 18A:35-4.18: Provides students in public schools the opportunity fo receive
instruction in and graduation credit for a world language not taught in the public school
district.

o Guidelines for Organizations Seeking Approval of Instructional Programs Offering
World Languages Not Taught in Public School Districts

» Procedures to be used by New Jersev School Districts for Approval of Instructional
Programs Offering World Languages not Taught in Public School Districts

¢ Non-Public School World Languages Program Application Form

N.J.A.C.6A:8 - Standards and Assessment for Student Achievement

N.J.A.C. 6A:8-1.1: The New Jersey Student Learning Standards specify expectations in nine
content areas including world languages. The standards are further delineated by Indicators that
outline what students should know and be able to do at benchmark grades four, eight and twelve.

N.J.A.C. 6A:8-3.1: Requires districts to "ensure that curriculum and instruction are delivered in
such a way that all students are able to demonstrate the knowledge and skills specified by the
Student Learning Standards."

All students should be given the opportunity to learn a world language in a program that
offers appropriate time allocations and quality instruction. A program that does not offer a
sufficient amount of contact time and frequency of instruction assumes less student
proficiency from the outset and denies district students access to excellence and equity in
achieving the standards.

NJAC 6A:8-3.1(a)3: Holds school districts accountable for "assessing and publicly reporting
student achievement in all content areas”, including such areas as world languages that are not
yet part of the statewide assessment program.

This underscores the school district's responsibility for program implementation and
reporting of student outcomes.



New Jersey Student Learning Standards

World Languages

Introduction- World Languages Education in the 21st Century

New Jersey citizens are part of a dynamic, interconnected, and technologically driven global
society centered on the creation and communication of knowledge and ideas across geographical,
cultural, and linguistic borders.

Individuals who effectively communicate in more than one language, with an appropriate
understanding of cultural contexts, are globally literate and possess the attributes reflected in the
mission and vision for world languages education that follow:

Mission: The study of another language and culture enables individuals, whether functioning as
citizens or workers, to communicate face-to-face and by virtual means in appropriate ways with
people from diverse cultures.

Vision: An education in world languages fosters a population that:

+ Communicates in more than one language with the levels of language proficiency that are
required to function in a variety of occupations and careers in the contemporary
workplace.

+ Exhibits attitudes, values, and skills that indicate a positive disposition and understanding
of cultural differences and that enhance cross-cultural communication.

o Values language learning as a global literacy as well as for its long-term worth in
fostering personal, work-related, and/or financial success in our increasingly
interconnected world.

Intent and Spirit of the World Languages Standard

The study of world languages is spiraling and recursive and aligned to appropriate proficiency
targets that ultimately enable the attainment of proficiency at the Novice-High level or above,
which is a requirement for high school graduation. All students have regular, sequential
instruction in one or more world languages beginning in preschool or kindergarten and
continuing at least through the freshman year of high school. Further, N.J 4.C. 6A:8-5.1(b)4
directs districts to actively encourage all students who otherwise meet the current-year
requirement for high school graduation to accrue, during each year of enrollment, five credits in
world languages aimed at preparation for enfrance into postsecondary programs or 21st-century
careers. Opportunities to develop higher levels of proficiency should be based on personal and
career interests and should be encouraged in Personalized Student Learning Plans.



The number of years spent studying a language and the frequency of instruction impact the level
of proficiency acquired in the language. This principle has historically been supported by
research in the United States and abroad. However, as part of a three-year grant project (2005-
08), the New Jersey Department of Education collected data from New Jersey schools that
further support these research findings. Data from the federally funded project that assessed the
language proficiency of 60,000 8th-grade students present compelling evidence for the need to
develop programs that offer al/ students the opportunity to meet the state-designated proficiency
level of Novice-High. The data show that programs offering a minimum of 540 hours of
articulated instruction in classes that meet at least three times a week throughout the academic
year produce a majority of students who can speak at the Novice-High proficiency level or
higher. Consequently, the establishment and/or maintenance of quality, well-articulated language
programs at the elementary and middle-school levels, as required by New Jersey Administrative
Code, is critical for building the capacity of high school students to achieve the Novice-High
level of language proficiency required for graduation.

Revised Standard

Although the Standard for World Languages was adopted in 2009, it only became fully
operational as of September 2012. Following the revision of the Standard groups of educators
convened to develop support materials to assist other educators in implementing the Standard.
These resources include the Classroom Application documents, the 21st Century Model Unit, the
World Language Standard in Action documents, and the Model Curriculum. These materials
contain instructional guidance and assessment examples to help educators in implementing the
Standard with fidelity. Furthermore, the New Jersey Educator Resource Exchange provides a
venue for educators to share additional support materials. '

In Outliers: The Story of Success (2008), Gladwell emphasizes the role that practice plays in
improving performance. By readopting the Standard in its current form with minor changes,
educators have the opportunity to improve their practice by focusing on a target that remains
constant. The intent of the Department is to continue to provide resources to assist educators.
Thus, the annotated glossary and related resources component, while still connected to the
Standard, has been removed as part of the Standard and will serve as a living document that can
be updated as appropriate.

We know that when students have the opportunity to transfer skills across content areas the
learning becomes deeper and more enduring. There is a strong link between the New Jersey .
Students Learning Standard for English Language Arts and Literacy in History/Social Studies,
Science, and Technical Subjects and the New Jersey Student Learning Standard for World
Languages.

Language Proficiency Levels

Unlike other content areas, the world languages standard is benchmarked by proficiency levels.
In this iteration of the standard, grade level performance benchmarks are also included.



The development of these proficiency levels was informed by the American Council on the
Teaching of Foreign Languages (ACTFL) Performance Guidelines for K-12 Learners (ACTFL,
1998), the ACTFL Proficiency Guidelines—Speaking (ACTFL, 1999), and the ACTFL
Proficiency Guidelines—Writing (ACTFL, 2001) and is supported by more recently released
documents including the ACTFL Performance Descriptors for Language Learners 2012 and
ACTFL Proficiency Guidelines 2012. Below is a short summary of each proficiency level
included in the standard document:

» Novice-Mid Level: Students communicate using memorized words and phrases to talk about
familiar topics related to school, home, and the community.

» Novice-High Level: Students communicate using words, lists, and simple sentences to ask and
answer questions, to handle simple transactions related to everyday life, and to talk about subject
matter studied in other classes.

e Intermediate-Low Level: Students communicate using simple sentences to ask and answer
questions, to handle simple transactions related to everyday life, and to talk about subject matter
studied in other classes.

e Intermediate-Mid Level: Students communicate using strings of sentences to ask and answer
questions, to handle simple transactions related to everyday life, and to talk about subject matter
studied in other classes.

o Intermediate-High Level: Students communicate using connected sentences and paragraphs to
handle complicated situations on a wide-range of topics.

» Advanced-Low Level: Students communicate using paragraph-level discourse to handle
complicated situations on a wide-range of topics.

Realistic Grade-Level Targets for Benchmarked Performance Levels

Language learners can be expected to move through levels of proficiency at different rates. In
addition, language learners may demonstrate differing proficiencies depending upon the
communicative mode in which they are functioning (interpersonal, interpretive, or
presentational) and the language they are studying. For example, students studying a language
with a different writing or grammar system and few if any cognates or loan words may require
additional time to acquire the language at the same proficiency level as students studying a
language with many cognates or loan words and the same writing or similar grammar system.
Other factors that correlate to the development of proficiency include the age and cognitive
development of the students and literacy in their first language.

A Note about Preschool Learners: Like other young learners, preschool students learn world
languages with the goal of reaching the Novice-Mid level by third or fourth grade.



However, the focus of language learning for preschool students may differ from the focus of
language learning for students in grades K-2.

Philosophy and Goals

The world languages standard and indicators reflect the philosophy and goals found in the
national Standards for Foreign Language Learning in the 21st Century (National Standards in
Foreign Language Education Project, 2006) and the summary of the World-Readiness Standards
for Learning Languages. They were developed by consulting standards in 5 the United States and
internationally, as well as by examining the latest research and best practices on second-language
acquisition. The revised world languages standard is generic in nature, designed as a core
subject, and is meant to be inclusive for all langnages taught in New Jersey schools. With regard
to the implementation of the world languages standard for particular languages or language
groups:

¢ American Sign Language (ASL): Students and teachers of American Sign Language (ASL)
communicate thoughts and ideas through three-dimensional visual communication. They engage
in all three modes of communication— interpersonal, interpretive, and presentational—by using
combinations of hand-shapes, palm orientations, and movements of the hands, arms, and body.
ASL differs from other spoken languages in that the vocal cords are not used for communication.

» Classical languages: The study of classical languages focuses primarily on the interpretive
mode using historical contexts. Occasionally, some attention may be given to oral dimensions of
classical languages, such as by asking students to make presentations in the language of study as
a way of strengthening their langnage knowledge and use.

» Heritage-languages: Heritage-language students may be (1) newly-arrived immigrants to the
United States, (2) firstgeneration students whose home language is not English and who have
been schooled primarily in the United States, or (3) second- or third- generation students who
have learned some aspects of a heritage language at home. These students have varying abilities
and proficiencies in their respective heritage languages; they often carry on fluent and idiomatic
conversations (interpersonal mode), but require instruction that allows them to develop strengths
in reading (interpretive mode) and in formal speaking and writing (presentational mode). These
students are held to the same standards for world languages as their English-speaking peers, and
they should be provided with opportunities for developing skills in their native languages that are
both developmentally supportive and rigorous. Designing curriculum to maintain and further
develop native-language skills ensures that the skills of these students do not erode over time as
English becomes their dominant language.

Selecting Culturally Authentic Materials
Included in the 2009 Standard for World Languages was a chart on how to select culturally

authentic materials based on proficiency level. In Implementing Integrated Performance
Assessment, Adair-Hauck, Glisan, & Troyan offer more current considerations suggesting that



instructors should choose materials based on “CALL-IT”: Context, Age, Linguistic Level and
Importance of Task, always keeping in mind that it is the task that should be edited not the text.

Three Strands

The refreshed world languages standard continues to include three strands, one for each of the
three modes of communication: interpretive, interpersonal, and presentational

Strand A reflects the Interpretive Mode of communication, in which students
demonstrate understanding of spoken and written communication within appropriate
cultural contexts. Examples of this kind of “one-way” reading or listening include
cultural interpretations of printed texts, videos, online texts, movies, radio and television
broadcasts, and speeches. Beyond the Novice level, “interpretation” differs from
“comprehension” because it implies the ability to read or listen “between the lines” and
“beyond the lines.” For more on the interpretive mode of communication:

Strand B reflects the Interpersonal Mode of communication, in which students engage in
direct oral and/or written communication with others. Examples of this “two-way”
communication include conversing face-to-face, participating in online discussions or
videoconferences, instant messaging and text messaging, and exchanging personal letters
or e-mail messages. For more on the interpersonal mode of communication:

Strand C reflects the Presentational Mode of communication, in which students present,
orally and/or in writing, information, concepts and ideas to an audience of listeners or
readers with whom there is no immediate interaction. Examples of this “one-to-many™
mode of communication include a presentation to a group, posting an online video or
webpage, creating and posting a podcast or videocast, and writing an article for a
newspaper.

The Role of Grammar in the World Language Class

While knowledge of the grammar of a language (e.g., rules for syntax, tense, and other elements
of usage) is not an explicit goal of the revised world language standard, grammar plays a
supporting role in allowing students to achieve the stated linguistic proficiency goals. Grammar
is one tool that supports the attainment of the stated linguistic goals; others tools include
knowledge of vocabulary, sociolinguistic knowledge, understanding of cultural appropriateness,
and grasp of communication strategies. Students who are provided with ample opportunities to
create meaning and use critical thinking skills in a language of study achieve linguistic
proficiency. Research has established that all grammar learning must take place within a
meaningful context, with the focus on producing structures to support communication.

Resources:

e The Joint National Committee for Languages (JNCI.) website provides advocacy materials.



¢ The American Council on the Teaching of Foreign Languages (ACTFL) offers extensive

research related to the ways that language learning benefits students by supporting academic
achievement, cognitive development, and positive attitudes and beliefs about languages and
cultures.

e There are several resources available to educators to assist them in the implementation of the
standard. Among them are the Annotated Glossary with Resources, classroom application
documents, the world language standard in action documents, the 21st century model unit, and
the model curriculum for world languages at the Novice-Mid and Novice-High levels.
Additionally, educators may wish to access the charts that provide a link to resources based on
proficiency level and cultural content statements.

 Njcore.org is a website for educators to find and share standards-based resources. The New
Jersey Department of Education encourages all educators to contribute to the database.

¢ The most comprehensive report compiled on the status of world languages education in New
Jersey’s public schools (2005), A Report on the State of World Languages Implementation in
New Jersey, is available on the New Jersey Department of Education World Languages
homepage.

» The state language organization, Foreign Language Educators of New Jersey (FLENIJ), offers
links to a variety of language resources, professional development opportunities, and information
about student and professional awards and scholarships.
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World Languages: All students will be able to use a world language in addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures.
Through language study, they will make connections with other content areas, campare the language and culture studied with their own, and participate in
home and global communities.

Interpretive Mode: The mode of communication in which students demonstrate understanding of spoken and written communication within the appropriate
culturat context. Examples of “one-way” reading or listening include cultural interpretations of print, video, and online texts, movies, radio and television
broadcasts, and speeches. Interpretation beyond the Novice level differs from comprehension because it implies the ability to read or listen "between the lines”

and “beyond the lines.”

Novice-Mid

Novice-High

Intermediate-Low

Intermediate-Mid

Intermediate-High

Advanced-Low

7.1L.NM.A.1

Recognize familiar
spoken or written words
and phrases contained
in culturally authentic
materials using
electronic information
and other sources
related to targeted
themes.

7.1.NH.AL

Recognize familiar
words and phrases,
understand the main
idea, and infer the
meaning of some highly
contextualized,
unfamiliar spoken or
written words in
culturally authentic
materials using
electronic information
and other sources
related to targeted
themes.

7.11LA1L

Identify the main idea
and most supporting
details contained in
culturailly authentic
materials using
electronic information
and other sources
refated to targeted
themes.

7.1.IM.A1

Compare and contrast
information (e.g. the
main idea, theme, main
characters, and setting)
in texts from age- and
level-appropriate,
culturally authentic
materigls found in
electronic information
and other sources
related to targeted
themes.

7.1.IH.AJ

Analyze and critique
information contained
in culturally authentic
materials using
electranic information
and other sources
related to a variety of
familiar and some
unfamiliar topics.

7.1.ALA1

Analyze and critique the
validity of culturally
authentic materials
using electronic
information and other
sources related to
targeted themes.

7.1.NM.A.2
Demonstrate
comprehension of
simple, oral and written
directions, commands,
and requests through

7.1.NH.A.2
Demonstrate
comprehension of a
series of oral and
written directions,
commands, and

7.1LILA2

Demonstrate
comprehensian of oral
and written instructions
connected to daily
activities through

7.1IM.A.2
Demonstrate
comprehension of oral
and written instructions
cohnected to daily
activities and to some

7.1.I1H.A.2
Demonstrate
comprehension of
spoken and written
language as expressed
by speakers of the

7.1.AL.A.2

Demonstrate
comprehension of
spoken and written
language and nuances of
culture, as expressed by

appropriate physical requests through appropriate responses. | unfamiliar situations target language in speakers of the target
response. appropriate physical through appropriate fermal and informal language, in informal
[esponse. responses. settings, through and some formal
appropriate responses. | settings.
7.1L.NM.A.3 7.1.NH.A.3 7.1.ILA3 7.1.1M.A3 7.1.IH.A.3 T.1.ALA3Z

Recognize a few
common gestures and
cultural practices
associated with the

Recognize some
common gestures and
cultural practices
associated with target

Compare and contrast
the use of verbal and
non-verbal etiquette

{i.e., the use of gestures,

Analyze the use of
verbal and non-verbal
etiguette (i.e., gestures,
intonation, and cultural

Compare and contrast
the use of verbal and
non-verbal etiquette to
perform a variety of

Analyze the use of

verbal and non-verbal
etiquette in the target
culture(s) and in one’s




target culture(s). culture(s). intonation, and cultural | practices} in the target functions (such as own culture to develop
practices) in the target | culture{s} to determine | persuading, negotiating, | an understanding of
culture(s) and in one’s | the meaning of a or offering advice) in the | how cultural
own culture. message. target culture(s) and in perspectives are
ane’s own culiure. reflected in cultural
products and cultural
practices,
7.1.LNM.A4 7.1.NH.A4 7.1.1LA4 7..M.A4 7.1.IH.A.4 7.1.ALA4

ldentify familiar people,
places, and objects
based on simple oral
and/ar written
descriptions.

Identify people, places,
objects, and activities in
daily life based on oral

or written descriptions.

Use the target language
to deseribe people,
places, objects, and
daily activities learned
about through oral or
written descriptions.

Use target language to
paraphrase what is
heard or read in oral or
written descriptions of
peaple, places, objects,
and datly activities.

Analyze historical and
political contexts that
connect or have
connected famous
people, places, and
events from the target
culture(s) with the
United States.

Evaluate, from multiple
cultural perspectives,
the historical, political,
and present-day
contexts that connect or
have connected famous
people, places, and
events from the target
culture(s) with the

United States.
7.1.LNM.AS 7.1.NH.A5 7.1ILAS 7.1.IM.A5 7.1IH.A5 7.1.ALA.5
Demonstrate Demonstrate Demonstrate Comprehend Synthesize information Evaluate information

comprehension of brief
oral and written
messages using age- and
level-appropriate,
cuiturally authentic
materials on familiar
topics.

comprehension of short
conversations and brief
written messages on
familiar topics.

comprehension of
conversations and
written information on a
variety of topics.

conversations and
written informationon a
variety of familiar and
some unfamiliar topics.

from oral and written
discourse dealing with a
variety of topics.

from oral and written
discourse dealing with a
variety of topics.

7.1.NH.A6

Reserved

This Indicator has been
subsumed by indicator 1
in this strand, In order
to keep numbering
consistent with the
previous version of the
standard for world
languages, this Indicator
is listed as reserved.

7.1ILA.6

Reserved

This Indicator has been
subsumed by Indicator 1
inthis strand. In order
to keep numbering
consistent with the
previous version of the
standard for world
languages, this Indicator
is listed as reserved.

7.1.IM.A.6

Reserved

This Indicator has been
subsumed by Indicator 1
in this strand. [n order
to keep numbering
consistent with the
previous version of the
standard for world
languages, this Indicator
is listed as reserved.

7.1.IH.A.6

Reserved

This Indicator has been
subsumed by Indicator 1
in this strand. In order
to keep numbering
consistent with the
previous version of the
standard for world
languages, this Indicator
is listed as reserved.

7.1.ALA.6

Reserved

This Indicator has been
subsumed by Indicator 1
in this strand. In order
to keep numbering
consistent with the
previous version of the
standard for world
languages, this Indicator
is listed as reserved.

7.1.NH.A.7

7.1.IL.A.7

7.1.IM.A.7

7.1LIH.A.7

7.1.ALA.7




Occasionally infer the
meaning of a few
unfamiliar words in
highly contextualized
situations.

Infer the meaning of a
few unfamiliar words in
some new contexts.

Infer the meaning of
some unfamiliar words
in some new contexts.

Infer the meaning of
some unfamiliar words
and phrases in new
formal and informal
contexts.

Infer the meaning of
some unfamiliar words
and phrases in academic
and formal contexts.

7.LILAB

Compare and contrast
unhigue linguistic
elements in English and
the target language.

7.1.IM.A.8

Use knowledge of
structures of the target
language to deduce
meaning of new and
unfamiliar structures.

7.1LIHAB

Analyze structures of
the target language and
comparable linguistic
structures in English.

7.1.AL.A8

Analyze elements of the
target language that do
not have a comparable
linguistic element in
English.

Linguistic:

The Novice-Mid
language learner
understands and
communicates at the
word fevel and can
independently identify
and recognize
memorized words and
phrases that bring
meaning to text.

Linguistic:

The Novice-Righ
language learner has
progressed from
understanding and
communicating at the
word level to
understanding and
communicating at the
sentence level and can
use words, lists, and
simple sentences to:
> ldentify the main
idea and some
supporting details
when reading.
¥ Understand the gist
and some
supporting details of
conversations
dealing with
everyday life.
> Infer the meaning of
some unfamiliar
words when used in
familiar contexts.

Linguistic:

The intermediate-Low

language learner

understands and

communicates at the

sentence level and can

use simple sentences

independently to:

¥ Identify the main
idea and some
supporting details
when reading.

¥ Understand the gist
and some

supporting details of

conversations
dealing with
everyday life.

¥ Infer the meaning of

some unfamiliar
words when usedin
familiar contexts.

Linguistic:

The Intermediate-Mid
language learner
understands and
communicates at the
sentence level and can
use strings of sentences
independently to:

» Identify the main
idea and some
supporting details
when reading.

¥ Understand the gist
and some
supporting details of
conversations
dealing with
everyday life.

¥ Infer the meaning of
some unfamiliar
words when used in
familiar contexts.

Linguistic:

The |ntermediate-High

language fearner has

progressed from

understanding and

communicating at the

sentence level to

understanding and

communicating at the

paragraph level and can

use connected

sentences and

paragraphs

independently to:

¥ Analyze written and
oral text.

¥ Synthesize written
and oral text.

¥ Identify most
supporting details in
written and oral
text.

¥ Infer meaning of
unfamiliar words in
new contexts.

» Infer and interpret
author’s intent.

Linguistic:

The Advanced-Low

language learner

understands and

communicates at the

paragraph level and can

use

paragraph-level

discourse independently

to:

» Analyze written and
oral text.

¥ Synthesize written
and oral text.

¥ Identify most
supporting details in
written and oral
text.

¥ Infer meaning of
unfamiliar words in
new contexts.

»> Infer and interpret
author's intent.

»> Identify some
cultural

perspectives,
» Identify the




with cultural
products and
practices. {Topics
and activities that
assist in the
development of this
understanding
should include, but

decisions about postsecondary plans. (Topics that assist in the
development of this understanding should include, but are not limited to:
personal likes/dislikes, subject-area preferences, academic record, and
career awareness, exploration and preparation.}

¥ The amount of leisure time available and how it is spent varies among
cultures. (Topics that assist in the development of this understanding
should include, but are not limited to: likes/dislikes, pastimes schedules,

> Identify some organizing principle
cultural in written and oral
perspectives. text,
¥ Identify the
organizing principle
in written and oral
text.
Cultural: Cultural: Cultural:
¥ Personal identity is ¥ Immigration changes both the community of origin and the new > Collecting, sharing, and analyzing data related
developed through community. {Topics that assist in the development of this understanding to global issues, problems, and challenges lead
experiences that should include, but are not limited to: current and past immigration to an understanding of the role cultural
occur within one’s patterns, the impact of immigration on society, and related issues.) perspectives play in how these issues are
family, ane’s perceived and how they are addressed. (Topics
community, and the | > The study of another language and culture deepens understanding of that assist in the development of this
culture at large. where and how people live and why events occur. {Content areas that understanding should include, but are not
(Topics that assist in assist in the development of this understanding should include, but are not limited to: current events and contemporary
the development of limited to: history, science, economics, and geography.) and emerging global issues, problems, and
this understanding challenges [e.g., population growth and
should include, but | » Due to globalization and advances in technology, the products and migration; environmental degradation and
are not limited to: practices of a culture change over time, and these changes may impact protection; discrimination and other conflicts;
self, friends, family, cultural perspectives. (Content areas that assist in the development of this and the allocation of scarce resources)].}
pets, understanding should include, but are not limited to: science, technology,
physical/personality history, social sciences, the visual and performing arts, and world > Being able to view one’s own culture through
descriptions, school, literature.} the lens of others assists in understanding
likes/dislikes, and global! issues. (Topics that assist in the
pastimes.) » Human and animal migration are often related to the availability of development of this understanding should
respurces and the ability to adapt to the environment. (Topics that assist in include, but are not limited to: freedom of
Observing and the development of this understanding should include, but are not limited speech and other civil, international, and
participating in to: hahitats, animals, weather, science, geography, soclal sciences, and human rights, as they relate to a variety of
culturally authentic distribution of resources.) issues.}
activities contribute
to familiarization > Personal preferences and skills are key factors to consider when making > Observing and/or participating in the four art

forms, across and within cultures, lead to an
understanding of the shared human
experience. (Topics/activities that assist in the
development of this understanding should
include, but are not limited to: aesthetics and
the creation and performance of dance, music,
theater, and visual arts.}




are not limited to:
authentic
celebrations, songs,
and dances.)

Healthy eating
habits and fithess
practices may vary
across cultures,
{Topics that assist in
the development of
this understanding
should include, but
are not limited to:
foods, shopping,
gating at home or in
restaurants, and
wellness practices.)

Many products and
practices related to
home and
community are
shared across
cultures; others are
culture-specific.
{Topics that assist in
the development of
this understanding
should include, but
are not limited to:
hame life, places in
the community,
activities within the
community, and
travel.)

" What is perceived as
“basic needs” varies
among and within

and travel.)

Wellness practices may vary across cultures. (Topics that assist in the
development of this understanding should inciude, but are not limited to:
sports and physical fitness activities and common health
conditions/problems and remedies.)

Online newspapers, magazines, blogs, wikis, podcasts, videos, and
government websites provide current information on perspectives of the
target culture on local, national, and global problems/issues. {Topics that
assist in the development of this understanding should include, but are not
limited to: current events and contemporary and emerging global issues,
prellems, and challenges [e.g., population growth and migration;
environmental degradation and protection; discrimination and other
conflicts; and the allocation of scarce resources).)

Current trends and issues influence popular culture, (Topics that assist in
the development of this understanding should include, but are not limited
to: fashion, style, popular music, art, and pastimes.)

> C(Citizens who can communicate in more than

one language have unprecedented career
opportunities, marketability, and earning
potential. {Tepics that assist in the
development of this understanding should
include, but are not limited to: career
awareness, exploration, and preparation and
business, financial, economic, and
entrepreneurial literacy.)

Modifying a Personalized Student Learning Plan
requires an understanding of one’s own skill set
and preferences, knowing one's proficiency
level in a second language, and developing
transfer skills to prepare for careers. (Topics
that assist in the development of this
understanding should include, but are not
limited to: career awareness, exploration, and
preparation and business, financial, economic,
and entrepreneurial literacy.)

Examination of the roles of race, ethnicity,
gender, and religion through world history and
across cultures assists in understanding the
current sociopolitical landscape. (Topics that
assist in the development of this understanding
should include, but are not fimited to: history,
social sciences, and world literatures.)




cultures. {Topics that
assist in the
development of this
understanding
should include, but
are not limited to:
safety, food, shelter,
and purchase and
sale of goods such
as toys, games,
travel, and luxury
items.}

Maps, graphs, and
other graphic
organizers facilitate
understanding of
information on a
wide range of topics
related to the world
and global issues,
They make complex
concepts more
accessible to
second-language
learners who have
limited proficiency
in the language.
{Content areas that
assistin the
development of this
understanding
should include, but
are not limited to:
history, economics,
stience, and
geography.)

Learning about age-
and




developmentally
appropriate content
that is of high
Iinterest to students
and has a direct
connection to the
cultural contexts of
the target language
cultivates an
awareness of the
shared human
experience,
{Content that assists
in the development
of this
understanding
should include, but
is not limited to: all
content areas and
popular culture.)

World Languages: All students will be able to use a world language in addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present infermation, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures.
Through language study, they will make connections with ather content areas, compare the language and culture studied with their own, and participate in

home and global communities.

Interpersonal Mode: The mode of communication in which students engage in direct oral and/or written communication with others (e.g., conversing face-to-
face, participating in anline discussions or videoconferences, instant messaging and text messaging, exchanging personal letters or e-mail messages).

Novice-Mid Novice-High Intermediate-Low Intermediate-Mid Intermediate-High | Advanced-Low

7.1.NM.B.1 7.1.NH.B.1 7.1ILB.1 7.1.IM.B.1 7.1.IH.B.1 7.1.AL.B.1

Use digital tools to Use digital tools to exchange | Use digital tools to Use digital tools to Use digital tools to | Use digital togls to

exchange basic basic information by participate in short participate in short participate in participate in

information at the recombining memorized conversations and to conversations and o extended extended

word and memorized- | words, phrases, and exchange information exchange information conversations using | conversations on

phrase level related sentences on topics related | related to targeted themes. [ related to a variety of a variety of topics of a

to self and targeted to self and targeted themes. familiar topics and some timeframes to personal, academic,

themes. unfamiliar topics. exchange or social nature
information. using a variety of

timeframes to
exchange




information.

7.1.NM.B.2

Give and follow
simple oral and
written directions,
commands, and
reguests when
participating in age-

7.1.NH.B.2

Give and follow a series of
oral and written directions,
commands, and requests for
participating in age- and
level- appropriate classroom
and cultural activities.

7.1IL8.2

Give and follow a series of
oral and written directions,
commands, and requests for
participating in age- and
level-appropriate classroom
and cultural activities.

7.1.IM.B.2

Give and follow a series of
oral and written directions,
commands, and requests for
participating in age- and
level-appropriate classroom
and cultural activities in

7.1.1H.B.2

Give, respond to,
and ask for
clarification on
detailed oral and
written directions,
commands, and

7.1.AL.B.2

Give, respond to,
and ask for
clarification on
detailed and
complex oral and
written directions,

appropriate familiar and some unfamiliar | requests. commands, and
classroom and situations. indirect requests.
cultural activities.

7.1.NM.B.3 7.1.NH.B.3 7.1.iL.B.3 7.1.IM.B.3 7.1,HB.2 7.1.ALB.3

Imitate appropriate Imitate appropriate Use appropriate gestures, Use appropriate gestures, Interact in a variety | Interact in a variety
gestures and gestures, intonation, and intonation, and common intonation, and common of familiar of familtar and a
intonation of the common idiomatic idiomatic expressions of the | idiomatic expressions of the | situations using few unfamiliar
target expressions of the target target culture(s)/language in | target culture(s)/language in | culturally situations using
culture(s)/language culture(s)/language during familiar situations. familiar and some unfamiliar | appropriate verbal | culturally

during greetings,
leave-takings, and

daily interactions.

situations.

and non-verhal
communication

appropriate verbal
and non-verhal

daily interactions. strategies. communication
strategies.

7.1.NM.B.4 7.1.NH.B.4 7.1ILB.4 7.1.IM.B.4 7.1.tH.B.4 7.1.AL.B.4

Ask and respond to Ask and respond to Ask and respond to factual Ask and respond to factual Ask and respond to | Ask and respond to

simple questions,
make requests, and
express preferences
using memorized
words and phrases.

questions, make requests,
and express preferences in
various social situations.

and interpretive questions
of a personal nature or on
school-related topics.

and interpretive questions
of a personal nature, on
school-related topics, and
on some unfamiliar topics
and situations.

guestions as part of
a group discussion
of topics and
situations of a
personal, academic,
or social nature.

questions as part of
a group discussion
on topics of a
personal, academic,
or social nature in
informal and some
formail settings.

7.1.NM.B.5

Exchange information

using words, phrases,
and short sentences
practiced in class on
familiar topics or on
topics studied in
other content areas.

7.1.NH.B.5

Converse on a variety of
familiar topics and/or topics
studied in other content
areas.

7.1.IL.B.5

Engage in short
conversations about
personal experiences or
events and/or topics studied
in other content areas.

7.1.IM.B.5

Engage in short
conversations about
personal experiences or
avents, topics studied in
other content areas, and
some unfamiliar topics and
situations.

7.1L.1H.B.5

Engage in oral
and/or written
discourse ina
variety of
timeframes on
topics of personal
or social interest or
on topics studied in

7.1.ALB.S
Engage in oral
and/or written
discourse ina
variety of
timeframes on
topics of personal
or social interest,
topics studied in




other content

other content

areas. areas, and some
unfamiliar topics.
7.1.1H.B.6 7.1.AL.B.6

Use language in a
variety of settings
to further personal
and/or academic
goals.

Use language in a
variety of settings
to further personal,
academic, and
career goals.

Linguistic:

The Novice-Mid
language learner
understands and

communicates at the
word level and can
use memorized words

and phrases

independently to:

» Respondto
learned
questions.

»  Ask memorized

questions.

¥ State needs and

preferences.

» Describe people,

places, and
things.

Linguistic:

The Novice-High language
learner has progressed from
understanding and
communicating at the word
level to understanding and
communicating at the
sentence level and can use
words, lists, and simple

sentences independently to:

» Askand answer
guestions related to
everyday life.

» Handle simple
transactions related to

everyday life:
o Initiate,
maintain, and
enda

conversation.
o Askfarand give
permission.
o Express needs.
Give reasons,
o Reguest,
suggest, and
make
arrangements.
o Extend, accept,
and decline an

o

Linguistic:

The Intermediate-Low
language learner
understands and
communicates at the
sentence level and can use
simple sentences
independently to:

> Askand answer
questions related to
everyday life.

» Handle simple
transactions related to
everyday life:

o Initiate,
maintain, and
end a
conversation.

o Ask for and give
permission.

o Express needs.

a Give reasons.

o Request,
suggest, and
make
arrangements.

o Extend, accept,
and decline an
invitation.

o Expressan

Linguistic:

The Intermediate-Mid
language learner
understands and
communicates at the
sentence level and can use
strings of sentences
independently to:

» Askand answer
questions related to
everyday life.

» Handle simple
transactions related to

everyday life:
o Initiate,
maintain, and
enda

conversation.

o Ask for and give
permission.

o Express needs.

o Give reasons.

o Request,
suggest, and
make
arrangements.

o Extend, accept,
and decline an
invitation,

o’ Expressan

Linguistic:

The Intermediate-

Linguistic:

The Advanced-Low

High language
learner has
progressed from
undearstanding and
communicating at
the sentence level
to understanding
and communicating
at the paragraph
level and can use
connected
sentences and
paragraphs
independently to:
¥ Infer meaning
of unfamiliar
wards in new
coniexts.

» ldentify some
cultural
perspectives.

¥ Narrate and
describe across
a wide-range of
topics.

» Compare and
contrast,

» Offerand

language learner
understands and
communicates at
the paragraph level
and can use
paragraph-level
discourse
independently to:
¥ Infer meaning
of unfamiliar
words in new
contexts.

> Identify some
cultural
perspectives.

» Narrate and
describe across
a wide-range of
topics.

» Compare and
contrast.

» Offer and
support
opinions.

» Persuade
someone to
change a point
of view.,




invitation. opinion and opinion and
o Expressan preference. preference.

gpinion and

preference.

support » Make and

opinions. change plans.
» Persuade » Offer advice.

someone to » Handlea

change a point situation with a

of view. complication.
» Makeand

change plans.
» Offer advice.

» Handlea
situation with a
complication.

Cultural: Cultural: Cultural:

» Personal identity | > Immigration changes both the community of origin and the new community. (Topics » Collecting, sharing, and analyzing data
is developed that assist in the development of this understanding should include, but are not limited related to global issues, problems,
through to: current and past immigration patterns, the impact of immigration on society, and and challenges lead to an
experiences that related issues.) understanding of the role cultural
accur within perspectives play in how these issues

one’s family,
one’s community,
and the culture at
large. {Topics that
assist in the
development of
this
understanding
should include,
but are not
limited to: self,
friends, family,
pets,
physical/personali
ty descriptions,
school,
likes/dislikes, and
pastimes.)

¥ Observing and
participating in

» The study of another language and culture deepens understanding of where and how
people live and why events occur, (Content areas that assist in the development of this
understanding should include, but are not limited to: history, science, economics, and

geography.)

»> Due to globalization and advances in technology, the products and practices of a
culture change over time, and these changes may impact cultural perspectives.
{Content areas that assist in the development of this understanding should include, but
are not limited to: science, technology, history, social sciences, the visual and
performing arts, and world literature.)

» Human and animal migration are often related to the availability of resources and the
ahility to adapt to the environment. (Topics that assist in the development of this
understanding should include, but are not limited to: habitats, animals, weather,
science, geography, social sciences, and distribution of resources.)

¥ Personal preferences and skills are key factors to consider when making decisions
about postsecondary plans. (Topics that assist in the development of this
understanding should include, but are not limited to: personal likes/dislikes, subject-
area preferences, academic record, and career awareness, exploration and
preparation.)

are perceived and how they are
addressed. (Topics that assist in the
development of this understanding
should include, but are not limited to:
current events and contemporary and
emerging global issues, problems, and
challenges [e.g., population growth
and migration; environmental
degradation and protection;
discrimination and other conflicts;
and the allocation of scarce
resources).)

> Being able to view one’s own culture
through the lens of others assists in
understanding global issues. {Topics
that assist in the development of this
understanding should include, but are
not limited to: freedom of speech and
other civil, international, and human
rights, as they relate to a variety of




culturally
authentic
activities
contribute to
familiarization
with cultural
products and
practices. (Topics
and activities that
assist in the
development of
this
understanding
should include,
but are not
limited to:
authentic
celebrations,
songs, and
dances.)

Healthy eating
hahits and fitness
practices may
Vary across
cultures, (Topics
that assist in the
development of
this
understanding
should include,
but are not
limited to: foods,
shopping, eating
athomeorin
restaurants, and
wellness

practices.)

¥ _Many products

The amount of leisure time available and how it is spent varies among cultures. {Topics
that assist in the development of this understanding should include, but are not limited
to: likes/dislikes, pastimes schedules, and travel.)

Wellness practices may vary across cultures. [Topics that assist in the development of
this understanding should include, but are not limited to: sports and physical fitness
activities and comman health conditions/problems and remedies.)

Online newspapers, magazines, blogs, wikis, podcasts, videos, and government
websites provide current information on perspectives of the target culture on local,
national, and global problems/issues. (Topics that assist in the development of this
understanding should include, but are not limited to: current events and contemporary
and emerging global issues, problems, and challenges [e.g., population growth and
migration; environmental degradation and protection; discrimination and other
conflicts; and the allocation of scarce resources).)

Current trends and issuas influence popular cuture. {Topics that assist in the
development of this understanding should include, but are not limited to: fashion,
style, popular music, art, and pastimes.}

issues.}

Ohserving and/or participating in the
four art forms, across and within
cultures, lead to an understanding of
the shared human experience.
(Topics/activities that assist in the
development of this understanding
should include, but are not limited to:
aesthetics and the creation and
performance of dance, music,
theater, and visual arts.)

Citizens who can communicate in
more than ene language have
unprecedented career opportunities,
marketability, and earning potential.
{Topics that assist in the development
of this understanding should include,
but are not limited to: career
awareness, exploration, and
preparation and business, financial,
economic, and entrepreneurial
literacy.}

Modifying a Personalized Student
tearning Plan requires an
understanding of one's own skill set
and preferences, knowing one'’s
proficiency level in a second
language, and developing transfer
skills to prepare for careers. (Topics
that assist in the development of this
understanding should include, but are
not limited to: career awareness,
exploration, and preparation and
business, financial, economic, and
entrepreneurial literacy.)

» Examination of the roles of race,




and practices
related to home
and community
are shared across
cultures; others
are culture-
specific. (Topics
that assist in the
development of
this
understanding
should include,
but are not
limited to: home
life, places in the
community,
activities within
the community,
and travel.}

What is perceived
as “basic needs”
varies among and
within cultures,
{Topics that assist
in the
development of
this
understanding
should include,
but are not
limited to: safety,
food, shelter, and
purchase and sale
of goods such as
toys, games,
travel, and luxury
items.)

» Maps, graphs,

ethnicity, gender, and religion
through warld history and across
cultures assists in understanding the
current sociopolitical landscape.
(Topics that assist in the development
of this understanding should include,
but are not limited to: history, social
sciences, and world literatures.)




and other graphic
organizers
facilitate
understanding of
information on a
wide range of
topics related to
the world and
global issues,
They make
complex concepts
mare accessible
to second-
language learners
who have limited
proficiency in the
language.
{Content areas
that assist in the
development of
this
understanding
should include,
but are not
limited to:
history,
economics,
science, and
geography.)

Learning about
age- and
developmentally
appropriate
content that is of
high interest to
students and has
a direct
connection to the
cultural contexts




of the target
language
cultivates an
awareness of the
shared human
experience.
{Content that
assists in the
development of
this
understanding
should include,
but is not limited
to: all content
areas and popular
culture.)

World Languages: All students will be able to use a world language in addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts, and ideas, while alse gaining an understanding of the perspectives of other cultures.
Through language study, they will make connections with other content areas, compare the language and culture studied with their own, and participate in
home and global communities

Presentational Mode: The mode of communication in which students present, through oral and/or written communications, information, concepts and ideas to
an audience of listeners or readers with whom there is no immediate interaction. Examples of this “one-to-many” mode of communication are making a

presentation to a group, posting an online video or webpage, creating and posting a podcast or videocast, and writing an article for a newspaper.
Novice-Mid Novice-High Intermediate-Low Intermediate-Mid Intermediate-High Advanced-Low
7.1.NM.C.1 7.1.NH.C.1 7.10LC1 7.1.1M.C.1 7.1H.C.1 7.1LALCIL

Use hasic information
at the word and
memorized-phrase
level to create a
multimedia-rich
presentation on
targeted themes to
be shared virtually
with a target
language audience.

Recombhine basic
infarmation at the word
and sentence level related
to self and targeted themes
to create a multimedia-rich

Use knowledge about
cultural preducts and

cultural practices to create

a multimedia-rich
presentation on targeted

presentation to be shared
virtually with a target
language audience.

themnes to be shared
virtually with a target
language audience.

Synthesize information
related to the cultural
products, cultural practices,
and cultural perspectives
associated with targeted
culture(s) to create a
multimedia-rich
presentation on targeted
themes to be shared
virtually with a target
language audience.

Explain and compare
how a cultural
perspective led to the
development of a
cultural praduct or
cultural practice in the
target culture(s) and
in one’s own culture,
through a multimedia-
rich presentation to
be shared virtually
with a target language
audience.

Create a research-
based multimedia-
rich presentation
to be shared
virtually with a
target language
audience.




7.1.NM.C.2

Imitate, recite, and/or
dramatize simple
poetry, rhymes,
songs, and skits,

7.1.NH.C.2

Create and present brief
messages, poems, rhymes,
songs, short plays, or role-
plays using familiar
vocabulary orally or in

7.1.1L.C.2

Present student-created
and/or authentic short
plays, skits, poems, songs,
stories, or reports.

7.1.00M.C2

Dramatize student-created
and/or authentic short
plays, skits, poems, songs,
stories, or reports.

7.1.1H.C.2

Create and perform
stories, poems, short
plays, or oral reports
based on personal
experiences and/or

7.1.AL.C.2

Create a research-
based analysis of a
current global
problem/issue
showing cultural

writing. that reflect cultural perspectives
perspectives associated with
associated with the the target
target culture(s). culture{s) and
another world
culture,
7.1.NM.C.3 7.1.NH.C.3 7.5.ILC3 7.1.Mm.C.3 7.1.H.C.3 7.1.ALC3
Copy/write words, Describe in writing people Use language creatively to Use language creatively to Use [anguage Use language
phrases, or simple and things from the home respond in writing to a respond in writing to a creatively in writing creatively in
guided texts on and school environment. variety of oral or visual variety of oral or visual for a variety of writing for
familiar topics. prompts. prompts about familiar and | purposes. personal, career,
some unfamiliar situations. or academic
purposes.
7.1.NM.C.A 7.1.NH.C.4 7.1.ILC4 7.1.M.C.4 7.1.1H.C.4 7.1LALC.A
Present information Tell or retell stories from Compare and contrast age- | Synthesize information Explain the structural | Compare and
from age- and level- age- and level-appropriate, | and levei-appropriate found in age- and level- elements andfor contrast the
appropriate, culturaily authentic culturally authentic appropriate culturally cultural perspectives structural

culturally authentic
materials orally or in

writing.

materials oraily or in
writing.

materials orally and in
writing.

authentit materials.

found in culturally
authentic materials.

elements and/or
cultural
perspectives found

In eulturally
authentic

materials with
those found in

selections in
English.
7.1.NM.C.5 7.1.NH.C.5 7.1.ILC5 7.1..M.C.5 7.1.IH.C.5 7.1.ALC5
Name and label Tell or write about cultural | Explain the cultural Compare cultural Explain cultural Analyze how
tangible cultural products associated with perspective associated with | perspectives of the target perspectives cultural
products and imitate | the target culture(s) and a few cultural products and | culture(s) with those of associated with the perspectives about
cultural practices identify how the products cultural practices from the | one’s own culture as target culture(s), as a specific cultural
from the target and practices are derived target culture (s) and one’s | evidenced through their evidenced by the product or cultural

culture(s}.

from the cultural

ownh culture.

cultural products and

cultural products and

practice associated




perspectives.

cultural practices.

cultural practices
associated with the
target culture{s), and
compare these
perspectives with
those of one's own
culture.

with the target
culture(s) change
over time, and
compare with
changing
perspectives in
one's own culture.

7.1.IL.C6

Summarize requirements
far professions/careers that
require proficiency in a
language other than English
based on exploration of the
16 Career Clusters.

7.LIH.C.b
Explain/demonstrate
cross-cultural skills
needed for a variety
of professions and
careers within the
global workforce.

7.1ALC.B

Create an
electrenic
portfolio in the
target language
with artifacts
documenting
language
proficiency, cross-
cultural awareness
and experiences,
and other
qualifications that
support the goals
of the
Personalized
Student Learning
Plan.

Linguistic:

The Novice-Mid
languag. learner
understands and
communicates at the
word level and can

use memeorized words

and phrases

independently to:

>  Make lists.

» State needs and
preferences.

¥ Describe people,
places, and

Linguistic:

The Novice-High language
learner has progressed
from understanding and
communicating at the word
level to understanding and
communicating at the
sentence level and can use
words, lists, and simple
sentences independently
to:
* Handle simple
transactions related to
everyday life:

Linguistic:

The Intermediate-Low
language learner
understands and
communicates at the
sentence level and can use
simple sentences
independently to:

» Handle simple
transactions related to
everyday life

o Express needs.
o Give reasons.
o Express an

Linguistic:

The Intermediate-Mid
language fearner
understands and
communicates at the
sentence level and can use
strings of sentences
independently to:

» Handle simple
transactions related to
everyday life

o Express needs.
o Give reasons.
o Express an

Linguistic:

The Intermediate-High
language learner has
progressed from
understanding and
communicating at the
sentence level to
understanding and
communicating at the
paragraph level and
¢an use connected
sentences and
paragraphs
independently to:

Linguistic:

The Agvanced-Low
language learner
understands and
communicates at
the paragraph
level and can
paragraph-level
discourse
independently to:
» Synthesize
written and
oral text.
> Identify some




one’s family,
one’s community,
and the culture at
large. (Topics that
assist in the
development of
this
understanding
should include,
but are not
limited to: self,
friends, family,
pets,
physical/personal
ity descriptions,
school,

The study of another language and culture deepens understanding of where and how
people live and why events occur. {Content areas that assist in the development of
this understanding should include, but are not limited to: history, science, economics,
and geography.)

Due to globalization and advances in technology, the products and practices of a
culture change over time, and these changes may impact cultural perspectives,
{Content areas that assist in the development of this understanding should include,
but are not limited to: science, technology, history, social sciences, the visual and
performing arts, and world literature,)

Human and animal migration are ofien related to the availability of resources and the
ability to adapt to the environment. (Topices that assist in the development of this
understanding should include, but are not limited to: habitats, animals, weather,
science, geography, social sciences, and distribution of resources.)

things. o Express needs. opinion and opinion and Synthesize written cultural
o Give reasons, preference. ¢ Request and and oral text, perspectives.
c Expressan o Request and suggest. ldentify some » Narrate and
opinien and suggest. cultural describe
preference. perspectives. across a wide-
o Request and Narrate and range of
suggest. describe across a topics.
wide-range of » Compare and
topics. contrast,
Compare and > Offer and
contrast. support
Offer and support opinions.
opinions. ¥ Persuade
Persuade someone to
somecone to change a point
change a point of of view.
view. > Offer advice.
> Offer advice.
Cultural: Cultural: Cultural:
> Personal identity | » Immigration changes both the community of origin and the new community. (Topics | > Collecting, sharing, and analyzing data
is developed that assist in the development of this understanding should include, but are not related to global issues, problems, and
through limited to: current and past immigration patterns, the impact of immigration on challenges lead to an understanding of
experiences that society, and related issues.) the role cultural perspectives play in
occur within how these issues are perceived and

how they are addressed. {Topics that
assist in the development of this
understanding should include, but are
not limited to: current events and
contemporary and emerging global
issues, problems, and challenges [e.g.,
population growth and migration;
environmental degradation and
protection; discrimination and other
conflicts; and the allocation of scarce
resources].)

Being able to view one’s own culture
through the lens of others assists in
understanding global issues. (Topics
that assist in the development of this




likes/dislikes, and
pastimes.)

Ohserving and
participating in
culturally
authentic
activities
contribute to
familiarization
with cultural
products and
practices. {Topics
and activities that
assist in the
development of
this
understanding
should include,
but are not
limited to:
authentic
celebrations,
songs, and
dances.)

Healthy eating
habits and fitness
practices may
vary across
cultures. (Topics
that assist in the
development of
this
understanding
should include,
but are not
limited to: foods,
shopping, eating
at home orin

Personal preferences and skills are key factors to consider when making decisions
about postsecandary plans, (Topics that assist in the development of this
understanding should include, but are not limited to: personal likes/dislikes, subject-
area preferences, academic record, and career awareness, exploration and
preparation.)

The amount of leisure time available and how it is spent varies among cultures,
(Topics that assist in the development of this understanding should include, but are
not limited to: likes/dislikes, pastimes schedules, and travel.)

Wellness practices may vary across cultures, {Topics that assist in the development of
this understanding should include, but are not limited to; sports and physical fitness
activities and common health conditions/problems and remedies.)

Online newspapers, magazines, blogs, wikis, podcasts, videos, and government
websites provide current information on perspectives of the target culture on local,
national, and glebal problems/issues. {Topics that assist in the development of this
understanding should include, but are not limited to: current events and
contemporary and emerging global issues, problems, and challenges [e.g., population
growth and migration; environmental degradation and protection; discrimination and
other conflicts; and the allocation of scarce resources).)

Current trends and issues influence popular culture. (Topics that assist in the
development of this understanding should include, but are not limited to: fashion,
style, popular music, art, and pastimes.)

>

understanding should include, but are
not limited to: freedom of speech and
other civil, international, and human
rights, as they relate to a variety of
issues.)

Observing and/or participating in the
four art farms, across and within
cultures, lead to an understanding of
the shared human experience.
(Topics/activities that assist in the
development of this understanding
should include, but are not limited to:
aesthetics and the creation and
performance of dance, music, theater,
and visual arts.)

Citizens who can communicate in more
than one language have unprecedented
career opportunities, marketability, and
earning potential. (Topics that assist in
the development of this understanding
should include, but are not limited to:
career awareness, exploration, and
preparation and business, financial,
economic, and entrepreneurial
literacy.)

Modifying a Personalized Student
Learning Plan requires an
understanding of one’s own skill set and
preferences, knowing one's proficiency
level in a second language, and
developing transfer skills to prepare for
careers. {Topics that assist in the
development of this understanding
should include, but are not limited to;
career awareness, exploration, and
preparation and business, financial,
economic, and entrepreneurial




restaurants, and
wellness
practices.)

Many products
and practices
related to home
and community
are shared across
cultures; others
are culture-
specific. (Topics
that assist in the
development of
this
understanding
should include,
but are not
limited to: home
life, places in the
community,
activities within
the community,
and travel.)

What is perceived
as “basic needs”
varies among and
within cultures.
[Topics that assist
inthe
development of
this
understanding
should include,
but are not
limited to: safety,
foed, shelter, and
purchase and sale
of goods such as

literacy.)

Examination of the roles of race,
ethnicity, gender, and religion through
waorld history and across cultures assists
in understanding the current
sociopolitical landscape. (Topics that
assist in the development of this
understanding should include, but are
not limited to: history, social sciences,
and world literatures.)




toys, games,
travel, and luxury
items.)

Maps, graphs,
and other graphic
organizers
facilitate
understanding of
information ona
wide range of
topics related to
the world and
global issues.
They make
complex concepts
more accessible
to second-
language learners
who have limited
proficiency in the
language.
{Content areas
that assist in the
development of
this
understanding
should include,
but are not
limited to:
histary,
economics,
science, and
geography.)

Learning about
age-and
developmentally
appropriate
content that is of




high interest to
students and has
a direct
connection to the
cultural contexts
of the target
language
cultivates an
awareness of the
shared human
experience.
{Content that
assists in the
development of
this
understanding
should include,
but is not limited
to: all content
areas and popular
culture.)

Links:

Advanced-Low Level Learners: Students communicate using paragraph-level discourse to handle complicated situations on a wide-range of topics.
Career Clusters: Postsecondary education and career pathways

Cultural Content: Content that is reinforced or enhanced through the language studied. It is appropriate for cultural content introduced at earlier proficiency
levels to be reintroduced with increasing depth and sophistication at higher levels of proficiency.

Cultural Perspectives: Popular beliefs, commonly held values, folk ideas, shared values, and assumptions widely held by members of a culture.
L The perspectives of a culture sanction the cultural practices and create a need for the products.

* The perspectives provide the reason for "why they do it that way” and the explanation for “how can they possibly think that?”




| ] Since practices and products not only derive from perspectives, but sometimes interact to change perspectives, this fundamental component of culture
must be incorporated to meet the world languages standard.

Culturaf Practices: Practices of a culture that include patterns of acceptable behaviars for interacting with members of other cultures. Two examples from the
American culture of the practice of expressing congratulations would be slapping a teammate en the back after a winning touchdown, but shaking the
presenter’'s hand after an excellent speech. The cultural content focuses on practices derived from the perspectives (traditional ideas, attitudes, and values} of
the culture studied.

Relating Cultural Practices to Perspectives: Learners use the language to investigate, explain, and reflect on the relationship, between the practices and
perspectives of the cultures studied.

Cultural Products: Tangible (e.g., paintings, wedding veils, boiled peanuts, a pair of chopsticks} or intangible (e.g., street raps, systems of education, graveside
eulogies) products that reflect the perspectives {(attitudes, values, and beliefs) of the culture studied.

Relating Cultural Products to Perspectives: Learners use the language to investigate, explain, and reflect on the relationship between the products and
perspectives of the cultures studied.

Culturally Authentic Materials: Books, tapes, videos, games, and realia that have been produced for use by native speakers of the target language

Formal and informal: The degree to which a setting requires adherence to specific communication procedures, rules, and decorum {with formal settings being
more prescriptive than informal settings).

Four art forms: Dance, music, theatre, and the visual arts.

Geography: Area of study comprised of human geography, which focuses on the human-made environment and how space is created; physical geography,
which examines the natural environment and interactions among climate, vegetation, soil, water, landforms, and life; and/or environmental geography, which
includes both physical and human geography and also examines the interactions between the environment and humans.

Independently: What the learner can communicate spontaneously without guidance or support.
Intermediate-High Level Learner: Students communicate using connected sentences and paragraphs to handle complicated situations on a wide-range of topics.

intermediate-Low Level Learner: Students communicate using simple sentences to ask and answer guestions, to handle simple transactions related to everyday
life, and to talk about subject matter studied in other classes.

Intermediate-Mid Level Learner: Students communicate using strings of sentences to ask and answer questions, to handle simple transactions related to
everyday life, and to talk about subject matter studied in other classes,



Interpersonal Mode: The mode of communication in which students engage in direct oral and/or written communication with others (e.g., conversing face-to-
face, participating in online discussions or videaconferences, instant messaging and text messaging, exchanging personal letters or e-mail messages). Click
Teaching Foreign Languages K-12 Workshop to view a video on the Interpersonal Mode. Scroll down to video #2,

Interpretive Mode: The mode of communication in which students demonstrate understanding of spoken and written communication within the appropriate
cultural context. Examples of “one-way” reading or listening include cultural interpretations of print, video, and online texts, movies, radio and television
broadcasts, and speeches. Interpretation beyond the Novice level differs from comprehension because it implies the ability to read or listen “between the lines”
and “beyond the lines.” Click Teaching Foreign Languages K-12 Workshop to view a video on the Interpretive Mode. Scroll down to video #1.

Novice-High Level Learner; Students communicate using words, lists, and simple sentences to ask and answer questions, to handle simple transactions related
to everyday life, and to talk about subject matter studied in other classes.

Novice-Mid Level Learner: Students communicate using memorized words and phrases to talk about familiar topics related to school, home, and the
community.

Novice Writing Tasks: A form or document in which students supply simple requested information is an appropriate format for Novice students. Some examples
of such forms include schedules, driver license applications, passport applications, e-pal applications, surveys, shopping lists, Venn diagrams, and story maps.
Using strategies such as brainstorming and picture prompts help to bring learned vocabulary and structures to the working memory table.

Physical response: TPR {Total Physical Response) is an example of an instructional strategy that uses physical response. Click TPR and New lersey Frameworks
for additional information.

Presentational Mode: The mode of communication in which students present, through oral and/or written communications, information, concepts and ideas to
an audience of listeners or readers with whom there is no immediate interaction. Examples of this “one-to-many” mode of communication are making a
presentation to a group, posting an online video or webpage, creating and posting a podcast or videocast, and writing an article for a newspaper. Click Teaching
Foreign Languages K-12 Workshop to view a video on the Presentational Modes. Scroll down to video #3.

Twenty-first Century Technologies: Technologies for students to interact with people from other cultures and to experience authentic cultural products and
practices, The use of technology as an instructional strategy is therefore no longer an option; rather it is an indispensable tool that enables students to developa
growing understanding of cultural perspectives and the inextricable link between language and culture.

= Digital Tools in the context of a world languages class, include applications and software that aid in communication. Some examples include video
conferencing, texting, and IMing.

« Electronic Information Sgurces consist of audio, video, and text available through a virtual format. Some examples include podeasts, videocasts, audio
clips, and websites.

= Multimedia Rich Presentations contain a combination of text, audio, still images, video, interactivity and animation.



*  Virtual Sharing requires the use of digital tools and may be done through electronic information sources such as a social community/educational site,
electronic poster, or webpage.
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Howell Township Public Schools
Elementary World Language Curriculum

Kindergarten — Grade 5

Spanish

BOARD APPROVED: August 23, 2017
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Elementary Spanish Curriculum
Units of Study

Kindergarten Overview — The vocabulary and concepts taught in Kindergarten are taught throughout 12
lessons, using the Salsa video — Goldilocks and the Three Bears.

Greetings and Goodbyes

Numbers 1-5

Adjectives: big, small, hot, cold

Color words

Labeling family members: mother, father, baby
Food

Grade 1 Scope and Sequence

Orientation — 2 to 4 classes

How are you? — 6 to 8 classes

What’s your name? — 6 to 8 classes

Numbers 0-15 and “How old are you?” — 6 to 8 classes

Colors - 6 to 8 classes

The Spanish calendar- Days of the Week and Months of the Year — 6 to 8 classes

Grade 2 Scope and Sequence

Review of Greetings; Introduction of “usted” — 6 to 8 classes
Numbers 0-39 — 8 to 10 classes

My Favorite Color — 6 to 8 classes

Days of the Week, Months of the Year — § classes

All About Me — 4 1o 6 classes

Grade 3 Scope and Sequence
Review of La Fecha: Days of the Week, Months of the Year; Brief review of greetings- 3 to

4 classes

Parts of the Face — 6 to 8 classes

Emotions and introduction to noun/adjective agreement to — 8 to 10 classes
The Vowels in Spanish - 6 to 8 classes

Numbers 40-100 — 6 to 8 classes

La Caperucita Roja with additional words and expressions — 6 to 8§ classes

Grade 4 Scope and Sequence

Review of Dates, Greetings and Introductions — 2 to 4 classes

El Dia de los Muertos — 3 to 4 classes

El Alfabeto and Review of Spanish Vowels — 8 to 10 classes

Hobbies, Activities and Sports; Use of me gusta/no me gusta/me encanta — 12- 14 classes
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e Cultural Foods — 2 to 4 classes

Grade 5 Scope and Sequence

* Review of Spanish Expressions of Courtesy, Greetings, Leave-Taking, and of the difference
between the ways to say the word “you” in Spanish (1l and usted) — 6 to 8 classes

» Spanish Holiday Culture: El Dia de los Muertos, La Navidad, y El Afio Nuevo — 6 to 8
classes

e Weather and Seasons — 6 10 8 classes

¢ Basic Clothing — 4 to 6 classes

e Question Words in Spanish — 6 to 8 classes
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Kindergarten Unit #1:
“Goldilocks and the Three Bears”
SALSA Video

| Duration : Goldilocks and the Three Bears, Lesson 1, 2 weeks/4 days(40 Minutes)

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with othey content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions

¢ How will the student develop communicative competence with greetings?

e How will the student develop communicative competence when counting to 37

¢ How will students gain communicative competence when describing if its big or
small?

e How will the student know that they are getting better when using the target language
in real-world situations?

Enduring Understandings

Students will be able to:

Name the Spanish words for one, two and three — uno, dos, tres
Repeat and use the Spanish phrase for “see you later” — hasta luego
Understand and use the word for small — pequeno

Understand and use the word for big- grande

Say “hola”

Cumulative Progress Indicators: Interpretive Mode
7.1.NM.A.1- Recognize familiar spoken and written words and phrase contained in
culturally authentic materials using electronic resources related to targeted themes

| Suggested Classroom Activities
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e Watch Salsa DVD and discuss guestions about the episode

Use flashcards to reinforce number words for 1,2,and 3

o Show pictures of large and small objects; Have students say “grande and
pequeno”

Suggested Resources
Flash cards, labels

Recommended Assessments:
Teacher observation
Teacher/Student interaction
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Kindergarten Unit #1:
“Goldilocks and the Three Bears”
SALSA Video

| Duration: Goldilocks and the Three Bears, Lesson 2, 2 weeks (40 mins/4days)

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions

How will the student develop communicative competence with greetings?

How will the student develop communicative competence when counting to 37

How will students gain communicative competence when describing if its big or
smali?

How will the student know that they are getting better when using the target language
in real-world situations?

Enduring Understandings
Students will be able to:

e Recall numbers 1,2,3
e Recal “Hola” “Adios”
e Recall “Grande” “pequeno”

Cumulative Progress Indicators: : Interpretive Mode

7.1.NM.A.1- Recognize familiar spoken and written words and phrase contained in
culturally authentic materials using electronic resources related to targeted themes
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Suggested Classroom Activities

e Watch Sals DVD and review vocabulary words with flashcards

e Greet students, saying “Hola, clase” and have them greet each other by saying
“Hola” and the name of the person they are greeting

e Give students cards with numbers 1,2, and 3 on them. Students will hold up the
correct card when the numner is stated in Spanish by the teacher

e Say “Hasta luego, clase” at the end of the lesson and have students say “Hasta
luego” to you

Suggested Resources
Flashcards
Labels

Recommended Assessments:
Teacher observation
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Kindergarten Unit #1:
“Goldilocks and the Three Bears”
SALSA Video

@uration: Lesson 3 “Making Soup”; 2 weeks (40 mins/4days) |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions

e Can students develop communicative competence when identifying family members
& the words for “hot” & “cold”?

Enduring Understandings

Students will be able to:
o Identify mother, father, baby in Spanish
e Comprehend words for “hot” &”cold”

Cumulative Progress Indicators: : Interpretive Mode
7.1.NM.A.1- Recognize familiar spoken and written words and phrase contained in
culturally authentic materials using electronic resources related to targeted themes

Suggested Classroom Activities

e Say “Hola” and then watch the Salsa DVD and discuss questions about the story.

e Show pictures of families and have students name the family members. Use
movement to identify each person — “el papa” make a motion like you are fixing a
tie; “la mama" pretend you are holding a baby and patting its back; “el bebé
Pretend you are rocking a baby. These motions can also be used to elicit a
response and have the children name the family member.

e Students tell what they ate for lunch, breakfast, or dinner and say if it was
“caliente” or “frio.”
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e Review new words with flashcards.
® Say “Hasta luego, clase” and have students say “Hasta luego” to you.

Suggested Resources
Flashcards

Recommended Assessments:
Teacher observation
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Kindergarten Unit #1:
“Goldilocks and the Three Bears”
SALSA Video

| Duration: Lesson4- “Making Soup”; 2 weeks (40 mins/4days)

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
e Can students develop communicative competence when identifying family members
& the words for “hot” & “cold”?

Enduring Understandings

Students will be able to:
e Recall Spanish words for Mother, Father, baby
e Recall words for “hot” & “cold”

Cumulative Progress Indicators: : Interpretive Mode
7.1.NM.A.1- Recognize familiar spoken and written words and phrase contained in
culturally authentic materials using electronic resources related to targeted themes

Suggested Classroom Activities
e Greet class with “Hola, clase”. Watch Salsa DVD and have the students say the
focus vocabulary words as they come up in the program.
e Display flashcards and have students say the corresponding vocabulary words.
¢ Give pairs of students small pictures of family members and pictures of
something that is hot and something that is cold. Say a focus vocabulary words
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and the students show the corresponding card.
e Students identify the vocabulary in the displayed flashcards as they are removed
from the board.

Suggested Resources
Flashcards
Labels

Recommended Assessments:
Teacher observation
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Kindergarten Unit #1:
“Goldilocks and the Three Bears™
SALSA Video

| Duration: Lesson 5 — “The New Chair”; 2weeks/40 minutes

Standard 7.1 World Languages: All students will be able to use a world language in
addition fo English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions

e How will students develop communicative competence with numbers 1-5 and colors
GGredBB’ iiblueBE= ‘igreen,)?

Enduring Understandings
Students will be able to:
¢ Name Spanish words for “four, five, red, blue and green” (cuatro, cinco, rojo, azul
and verde)

Cumulative Progress Indicators: : Interpretive Mode
7.1.NML.A.1- Recognize familiar spoken and written words and phrase contained in
culturally authentic materials using electronic resources related to targeted themes

Suggested Classroom Activities
¢ Show the Salsa DVD and then have the students answer the discussion questions.
¢ Use numbers flashcards to review counting from 1 to 3 and then students continue
with numbers 4 and 5. Students count and show their fingers as each card is
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shown. They can also count from 1 to 5 as each child stands up, Continue
counting until everyone is standing. Then count from 1 to 5 as each of the
children sits down.

e Show flashcards representing the colors red, blue and green and have the students
touch or point to something in the room and say one of the colors.

e Review new vocabulary with flashcards.

Suggested Resources
Flashcards- numbers
Flashcards- colors

Recommended Assessments:
Teacher Observation
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Kindergarten Unit #1:
“Goldilocks and the Three Bears”
SALSA Video

| Duration: Lesson 6 — “The New Chair” 2 weeks (40 mins/4days)

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
o How will students develop communicative competence with numbers 1-5 and colors
“red”, “blue”, “green”?

Enduring Understandings
Students will be able to:
e Name Spanish words for “four, five, red, blue and green” (cuatro, cinco, rojo, azul
and verde)

Cumulative Progress Indicators: : Interpretive Mode
7.1.NM.A.1- Recognize familiar spoken and written words and phrase contained in
culturally authentic materials using electronic resources related to targeted themes

Suggested Classroom Activities
e Show SALSA video and say the focus voacabualry words with the program.
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e Use number flashcards and pictures of different colored objects to review words.
e Students work together in groups of four. Give students small pieces of paper or
manipulatives that are red, blue and green. Students sort the objects by color,
name each color and then count how many of each color they have. Each group

states its results to the class.

Suggested Resources
Flashcards
Colored paper or manipulatives

Recommended Assessments:
Teacher Observation
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Kindergarten Unit #1:
“Goldilocks and the Three Bears”
SALSA Video

| Duration: Lesson 7- “Hide and Seek”; 2 weeks,( 4 days/40 minutes)

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
e How will students develop communicative competence with color words?

Enduring Understandings
Students will be able to:
e Name the Spanish words for red, green and blue

Cumulative Progress Indicators: : Interpretive Mode
7.1.NM.A.1- Recognize familiar spoken and written words and phrase contained in
culturally authentic materials using electronic resources related to targeted themes

Suggested Classroom Activities
o Greet class with “Hola, clase™ and they respond
e Show class SALSA DVD and discuss questions about the story: Who is the first
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person chosen to be IT in the gane hide and seek? — Bebe Oso. Who is sleeping
under the newspaper? —Papa Oso. Why did Bebe Oso and Rantoncito think they
found “Ricitos de Oro” in “la cama” of Bebe Oso? They thought they saw her
yellow hair.

¢ Use all flashcards to review numbers, family, color and adjective vocabulary.

e Display five vocabulary flashcards. Put a number near each one. Say a vocabulary
word. Students say the number on the flashcard and hold up their fingers to show
which number was named. Switch cards after each round to include all the words.

Suggested Resources
Flashcards — numbers, colors., family, adjectives

Recommended Assessments:
Teacher Observation
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Kindergarten Unit #1:
“Goldilocks and the Three Bears™
SALSA Video

| Duration: Lesson8- “Hide and Seek”; 2 weeks (40 mins/ 4 days)

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
e How will students develop communicative competence with color words?

Enduring Understandings
Students will be able to:
¢ Name the Spanish words for red, green and blue

Cumulative Progress Indicators: : Interpretive Mode
7.1.NMLA.1- Recognize familiar spoken and written words and phrase contained in
culturally authentic materials using electronic resources related to targeted themes

Suggested Classroom Activities
e (reet class and show the SALSA DVD
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e Review vocabulary with flashcards
e Display a bag containing objects, paper or manipulatives that are red, blue or

green. Students come up, pick an object and then identify the color of the object.

The rest of the class says, “Si or No” to say of the child has named the correct
color.

e Show ared object. Say “tres” and tell students to clap that many times for the
color red. Assign numbers for blue and green objects. Students count aloud as
they clap the corresponding number of times as different colors are shown.

Suggested Resources
Flashcards

Recommended Assessments:
Teacher Observation
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Kindergarten Unit #1:
“Goldilocks and the Three Bears”
SALSA Video

| Duration: Lesson 9- “The Birthday Party”; 2 weeks (40 mins/4 days)

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
Studied with their own, and participate in home a and global communities.

Essential Questions
¢ How will students develop communicative competence in naming color words and
greetings?

Enduring Understandings
Students will be able to:
o Name the Spanish words for “yellow” “thank you” and “pifiata”

Cumulative Progress Indicators: ; Interpretive Mode
7.1.NM.A.1- Recognize familiar spoken and written words and phrase contained in
culturally authentic materials using electronic resources related to targeted themes
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Suggested Classroom Activities

e Introduce focus vocabulary: Amarillo; gracias and la pifiata

e Watch SALSA DVD and answer discussion question: Whose birthday is it and
how old is he? Bebe Oso, cinco

e Review colors and add “Amarillo” to the flashcards. Point out objects in the room
or clothing students are wearing that are yellow.

e Show a picture of the pifiata to the students and have them say tht word. Then the
picture to different students and have them say “gracias”.

e Have students hand each other a pencil, a book, an eraser, or other object at their
desks and respond with “Gracias.”

o Show color flashcards to review colors and reinforce “amarillo”.

Suggested Resources
Flashcards

Recommended Assessments:
Teacher Observation
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Kindergarten Unit #1:
“Goldilocks and the Three Bears”
SALSA Video

I Duration: Lesson 10- “The Birthday Party”; 2weeks(4 days/40 minutes)

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
e How will students develop communicative competence in naming color words and
greetings?

Enduring Understandings
Students will be able to:
e Recall Spanish word for “yellow” “thank you” and “pifiata”

Cumulative Progress Indicators: : Interpretive Mode
7.1.NM.A.1- Recognize familiar spoken and written words and phrase contained in
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| culturally authentic materials using electronic resources related to targeted themes

Suggested Classroom Activities

e Show SALSA DVD and encourage students to say the words they ahev learned
with the program.

e Use flashcards to review vocabulary and reinforce new words.

e Give Different colored papers or manipulatives to pairs of students. Say a color
and have students show the corresponding paper or object.

e Have three or four students collect materials and say “ gracias™ as the other
students give then the paper or objects.

e Extension activities form SALSA DVD guide

Suggested Resources
Flashcards, colored paper or manipulatives

Recommended Assessments:
Teacher Observation
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Kindergarten Unit #1:
“Goldilocks and the Three Bears”
SALSA Video

| Duration: Lesson 11- “Too Many Cooks”; 2 weeks (40 mins/4 days)

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
e How will students develop communicative competency with Spanish word for dog
and food words: chocolate, banana, and apple?

Enduring Understandings
Students will be able to:
¢ Name the Spanish word for “dog

b1

chocolate” “banana” and “apple”

| Cumulative Progress Indicators: : Interpretive Mode
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7.1.NM.A.1- Recognize familiar spoken and written words and phrase contained in
culturally authentic materials using electronic resources related to targeted themes

Suggested Classroom Activities

e Introduce focus vocabulary — el perro, el chocolate, la banana, la manzana

e Have students respond to discussion questions: What does Senor Loco prepare? el
chocolate; Why do el perro and Ricitos de Oro go for a walk? The hot chocolate is
muy cliente; What happens while they are gone? Ratoncito adds la manzana,
Armadillo adds La banana, Bebe Oso adds grapes and the sock puppet adds a
shoe.

e How does el chocolate taste? terrible

Suggested Resources
Flashcards

Recommended Assessments:
Teacher Observation
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Kindergarten Unit #1:
“Goldilocks and the Three Bears”
SALSA Video

| Duration: Lesson 12- “Too Many Cooks”; 2 weeks (40 mins/4 days)

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
e How will students develop communicative competency with Spanish word for dog
and food words: chocolate, banana, and apple?

Enduring Understandings
Students will be able to:

¢ Name the Spanish word for “dog” “chocolate” “banana” and “apple”

65



Cumulative Progress Indicators: : Interpretive Mode
7.1.NM.A.1- Recognize familiar spoken and written words and phrase contained in
culturally authentic materials using electronic resources related to targeted themes

Suggested Classroom Activities

e Show SALSA video and have students say the vocabulary words as they watch

e Show flashcards to review colors, numbers and new vocabulary words

e Students state the color of the apple and banana.

¢ Display flashcards or models of focus vocabulary. A student comes up to the
front and the teacher says one word. The student hands the teacher the correct
card and the teacher respond “gracias”.

e Extension activities form SALSA DVD guide

Suggested Resources
Flashcards, manipulatives

Recommended Assessments:
Teacher Observation
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1* grade Spanish Unit #1 Theme:
Orientation

Duration: 2-4 classes

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and fo present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
e How can the student better understand when he/she does not know everything he/she
hears?

Enduring Understandings
Students will be able to:
e Listen for familiar words and watch the speaker for clues to understanding
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Cumulative Progress Indicators :Interpersonal

7.1.NM.A.1 — Recognize familiar spoken or written words and phrases contained
in culturally authentic materials

7.1.NM.A.3 — Recognize a few common gestures and cultural practices
associated with the target culture

Suggested Classroom Activities

e Introduction: teach “Sefiora” and jHola! Buenos dias or Buenas tardes (depending on
what time of the day the class is).

Elicit prior knowledge of Spanish words.

Give students name cards with Spanish first name and regular last name.

Teach class rules in Spanish along with Total Physical Response movements,
Teach “iHasta luego!”

Suggested Resources
Whiteboard, puppets, map, name cards, chart paper

Recommended Assessments
Teacher observation
Brief oral presentations
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1% grade Spanish Unit #2 Theme:
How are you?

| Duration: 6-8 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions

e How will the student develop communicative competence with greetings?

e How will the student develop communicative competence when answering what
his/her name is?

e How will the student know that they are getting better when using the target language
in real-world sjtuations?

Enduring Understandings
Students will be able to:
e Ask “How are you?” in Spanish
¢ Answer “How are you?” in Spanish using various adjectives: Muy bien, bien, asi,
asi, mal.
Ask the identified questions back to the same person by using ;Y t4?,
Ask the question “What is your name?” in Spanish
Answer the question “My name is ...” in Spanish
Say “Nice to meet you” in Spanish

Cumulative Progress Indicators: Interpersonal Mode

7.1NM.B.3 — Imitate appropriate gestures and intonations of the target culture/language
during greetings, leave takings, and daily interactions

7.1.NM.B.4 —Ask and respond to simple questions, make requests and express
preferences using memorized words and phrases

7.1.NM.B.5- Exchange information using words, phrases and short sentences practiced in
class on familiar topics or on topics studied in other content areas.
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Suggested Classroom Activities
¢, Como estas? Song
Total Physical Response motions that correspond to movements which
express feelings: Muy bien, bien, asi asi, mal, muy mal.
“Eyes closed” activity to practice and assess receptive language skills.
Games and activities to practice and assess expressive language skills
in relation to the vocabulary in this unit.
Students practice these questions and answers with the puppet.
Students practice these questions and answers with each other.

Recommended Assessments
Teacher observation
Brief oral presentations

Suggested Resources
Songs, chants, laminated speech bubbles, chart paper, games, flash cards, puppets
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1* grade Spanish Unit #3 Theme:
What’s your name?

| Duration: 6-8 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions

¢ How will the student develop communicative competence with asking what
someone’s name is?

e How will the student develop communicative competence when answering what
his/her name is?

e How will the student know that they are getting better when using the target language
in real-world situations?

Enduring Understandings

Students will be able to:

Ask “What’s your name?” in Spanish

e Answer “What’s your name?” in Spanish using: Me Illamo

e Tell someone “It’s nice to meet you by utilizing the expression “Mucho gusto™.
o Ask the identified questions back to the same person by using ;Y t4?

Cumulative Progress Indicators: Interpersonal Mode

7.1NM.B.3 — Imitate appropriate gestures and intonations of the target culture/language
during greetings, leave takings, and daily interactions

7.1.NM.B.4 —Ask and respond to simple questions, make requests and express
preferences using memorized words and phrases

7.1.NM.B.5- Exchange information using words, phrases and short sentences practiced in
class on familiar topics or on topics studied in other content areas.

71



Suggested Classroom Activities
¢, Como te llamas? And Me llamo . Songs/chants.
Total Physical Response motions that correspond to movements which
express feelings: Muy bien, bien, asi asi, mal, muy mal.
Students practice these questions and answers with the puppet.
Students practice these questions and answers with each other.

Recommended Assessments
Teacher observation
Brief oral presentations

Suggested Resources
Songs, chants, Jaminated speech bubbles, chart paper, games, flash cards, puppets
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1* grade Spanish Unit #4 Theme:
Numbers 0-15 and “How old are you?” in Spanish

| Duration: 6-8 classes I

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions

e How will students develop receptive and expressive language skills in relation to
numbers 0-15 in Spanish?

¢ How will students develop communicative competence when asking and answering
the question “How old are you?” in Spanish?

Enduring Understandings
Students will be able to:
e Recognize the numbers 0-15 in Spanish in sequence
e Identify the numbers 0-15 in Spanish in sequence
¢ Recognize and identify numbers 0-15 in Spanish out of sequence
e Students will be able to answer the question “How old are you?” in Spanish
e Students will be able to ask the question “How old are you?” in Spanish

Cumulative Progress Indicators: Interpretive Mode

7.1.NML.A.5 — Demonstrate comprehension of brief oral and written messages using age and
level—appropriate, culturally authentic materials

Interpersonal Mode

7.1.NM.B.5- Ask and respond to simple questions, make requests and express preferences
using memorized words and phrases

7.1.NM.B.5- Exchange information using words, phrases and short sentences practiced in
class on familiar topics or on topics studied in other content areas




Suggested Classroom Activities:

Introduce numbers 0-15 with song.

Have students demonstrate receptive comprehension of these numbers by pointing to
number flash card after I say that number in Spanish.

Count various items in the classroom in Spanish aloud as a class.

Have students say the numbers in Spanish as I write them down on chart paper.

Play games which help students develop and demonstrate receptive and expressive
language skills with the numbers out of sequence (e.g.: “nifios/nifias” and “alrededor del
mundo™)

Introduce the question “;Cuantos afios tienes? with puppet and song.

Write this question along with the answer: “Yo tengo  afios.” on chart paper.
Students practice answering this question with puppet.

Students practice asking and answering this question with each other.

Celebrate various students’ birthdays by singing the “Feliz Cumpleafios” song (continue
to do this throughout the year).

Suggested Resources:

Flash cards, songs, white boards, puppet
Vocabulary written on chart paper

TPR (Total Physical Response)

Reconmmended Assessments
Teacher observation
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1** Grade Spanish Unit #5 Theme:
Colors

| Duration: 6-8 Classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and wrilten language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions

e How will the student develop communicative competence when saying the colors in
Spanish?

Enduring Understandings

Students will be able to:

e Orally reproduce the most basic 11 colors in Spanish
e Recognize the most basic 11 colors in Spanish

o Identify the most basic 11 colors in Spanish

Cumulative Progress Indicators: - Interpersonal Mode

7.1.NMB.4 —Ask and respond to simple questions, make requests and express
preferences using memorized words and phrases

7.1.NMB.5- Exchange information using words, phrases and short sentences

Suggested Classroom Activities:

e Introduce colors using color cards.

e Practice colors using various songs.

e Practice pronunciation of colors.

e Write colors on chart paper.

o Play jAdivina! guessing game with colors: students utilize the question: ;Es 7
along with the color words to guess the color a student selected. This will help
students develop their expressive language skills.

e Identify the colors of various items in the classroom in Spanish.
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e Play various games to assess students expressive language skills (e.g. “nifios/nifias”
and “alrededor del mundo™).

Recommended Assessments:
Teacher Observations

Suggested Resources

Songs, CDs, games

Vocabulary written on chart paper
Flash cards

Power Points, overhead projector, LCD projector
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1* Grade Spanish Unit #6 Theme:
The Spanish Calendar — Days of the Week, Months of the Year

] Duration: 6-8 Classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
e How will students know they are getting better at using days of the week and months
of the year in real world situations?

Enduring Understandings
Students will be able to:
® Recognize the days of the week in Spanish
e Orally reproduce the days of the week in Spanish
e Recognize the months of the year in Spanish
¢ Orally reproduce the months of the year in Spanish

Cumulative progress Indicators: Interpersonal Mode

7.1.NM.B.4 —Ask and respond to simple questions, make requests and express
preferences using memorized words and phrases

7.1.NM.B.5- Exchange information using words, phrases and short sentences practiced in
class on familiar topics or on topics studied in other content areas.

Suggested Classroom Activities:

o Introduce days of the week in Spanish with magnetic flash cards on the white
board.

¢ Show students how the calendars in Spanish-speaking countries start on Monday
and compare it to our American calendar that starts on Sunday

¢ Bring attention to the fact that the days of the week in Spanish are not capitalized;
compare this to the English days of the week which are proper nouns and must be
capitalized.

e Teach the students a days of the week song (for example: “Siete dias.”)
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¢ Introduce the months of the year in Spanish with magnetic flash cards on the
white board.

e Compare them to the English months of the year.

e Teach the students a months of the year song (for example the “Macarena
months™).

Suggested Resources:
Magnetic flash cards, white board,
Chart paper with vocabulary terms CDs/tapes of songs, CD/cassette player

Recommended Assessments:
Teacher observation
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2" Grade Spanish Unit 1 Theme:
Review of Greetings and Introductions,
Introduction of usted (Ud.)

| Duration: 6-8 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and fo present information, concepits and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Question:
e How will the students correctly answer the questions:
¢ Como estas?
(Como te llamas t1?
; Cuantos afios tienes?
¢ How will the students distinguish between the use of “t0” (“you” familiar) and
“nsted” (“you” formal)?

Enduring Understandings
Students will be able to:
o Apply the guidelines of when to use “t0” and “usted”
e Answer the questions: ;Cémo estés?, ;Como te llamas t017 and ;Cudntos afios
tienes? regardless of the order in which they may be asked.

Cumulative Progress Indicators: Interpersonal Mode
7.1.NM.B.4 —Ask and respond to simple questions, make requests and express
preferences using memorized words and phrases
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Suggested Classroom Activities:

e Ask the questions: ;Como estas?, ;Como te llamas tG? and ;Cuantos afios tienes?

and have volunteers answer these for review.

e Review the songs and chants we had done in 1st grade in order to learn how to
ask and answer these questions.

¢ Teach students the concept of “you formal” (usted) as compared to “you familiar’
(ta) and how to tell when to correctly use them.

e Students practice these questions with the puppet, with each other and with the
teacher (1o help practice applying the concept of “usted”)

e Teach students a song with “usted”, for example, the “Buenos dias™ song or the
“Hola, Sefiora” song.

>

Suggested Resources:

Songs, chants, puppet

Vocabulary written on chart paper
White board

Recommended Assessments
Teacher observation
Activity sheets
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2" Grade Spanish Unit #2 Theme:
Numbers in Spanish 0-39

| Duration: 8-10 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and fo present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions

e How will the students develop communicative competence when saying the numbers
0-39 in Spanish?

Enduring Understandings
Students will be able to:
e Say the numbers 0-39 in sequential order
e Demonstrate emerging receptive language skills with some of these numbers in
Spanish out of sequential order
e Demonstrate emerging expressive language skills with some of these numbers in
Spanish out of sequential order

Cumaulative Progress Indicators: Interpretive Mode

7.1.NM.A.5 — Demonstrate comprehension of brief oral and written messages using age
and level—appropriate, culturally authentic materials

Interpersonal Mode

7.1.NMLB.5- Ask and respond to simple questions, make requests and express
preferences using memorized words and phrases

7.1.NM.B.5- Exchange information using words, phrases and short sentences practiced in
class on familiar topics or on topics studied in other content areas

Suggested Classroom Activities:

e Review the numbers 1-15 in Spanish

¢ Introduce the numbers 16-39 over several classes in the following sets:
16-20; 21-29; 30-39

e Practice each set of numbers when they are introduced with flashcards, various songs,
games and activities
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e Teach/reinforce math concepts such as rounding and double digit addition using these
Spanish numbers

Suggested Resources:

Flash cards, white boards
Vocabulary posted on chart paper
Songs about numbers

Recommended Assessments:
Teacher observation
Activity sheets
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2™ Grade Spanish Unit #3 Theme:
My Favorite Color

| Duration: 6-8 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cuitures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
o How will students be able to express their favorite color and ask of others?

Enduring Understandings
Students will be able to:
¢ Demonstrate receptive comprehension of the 11 basic colors and basic clothing in
Spanish.
e Demonstrate expressive competence identifying these colors and clothing items.
e Be able to express and share with others their favorite colors using the sentence,
“Mi color favoritoes __ .
e Be able to ask color preference of others using the sentence, “;Cual es tu color
favorito 7 using visual cues.
e Be able to recognize the colors and basic clothing items.

Cumulative Progress Indicators

Interpretive Mode

7.1.NM.A.S — Demonstrate comprehension of brief oral and written messages using age and
level—appropriate, culturally authentic materials

Interpersonal Mode

7.1.NM.B.5- Ask and respond to simple questions, make requests and express preferences
using memorized words and phrases

7.1.NM.B.5- Exchange information using words, phrases and short sentences practiced in
class on familiar topics or on topics studied in other content areas
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Suggested Classroom Activities
e Review colors with cards
Practice colors with various songs
Practice colors using various games
Model the use of sentences to express favorite color to other students
Model use of sentences to ask other students their favorite colors
Students role playing asking and stating color preference using complete sentences

Suggested resources:
e Flashcards and ppt. presentations
¢ Handouts; in class and for homework
e Songs, CDs and games '
e Realia

Recommended Assessments
e Teacher Observations
e Activity sheets




2" Grade Unit #4 Theme:
Days of the Week, Months of the Year

| Duration: : 8 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities

Essential Questions
o How will students develop communicative competence when discussing the days of
the week and months of the year?

Enduring Understandings
Students will be able to:

o Say the days in Spanish.

e Answer questions about today, yesterday & tomorrow in Spanish
e Say the months of the year.

e Say when their birthday is.

Cumulative Progress Indicators:

Interpretive Mode

7.1.NM.A.5 — Demonstrate comprehension of brief oral and written messages using age
and level—appropriate, culturally authentic materials

Interpersonal Mode

7.1.NMLB.5- Ask and respond to simple questions, make requests and express
preferences using memorized words and phrases

class on familiar topics or on topics studied in other content areas

7.1.NM.B.5- Exchange information using words, phrases and short sentences practiced in

Suggested Classroom Activities:
Sing songs to learn days & months
Use labels to put days and months in order
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Ask “Before” &”After” questions using days & months
Use labels & sent. strips to teach “today” ‘yesterday” “tomorrow™
Use answer ball to say birthday month

3% i

Suggested Resources
Days & months labels, posters, sent. strips & calendar
Days & months songs

Recommended Assessment:
Teacher observation & reinforcement by asking calendar questions throughout the year
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2" Grade Spanish Unit #5 Theme:
All About Me (Culminating Unit)

| Duration: 4-6 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities

Essential Questions
e Will students be able to demonstrate communicative competence when sharing
information about themselves?

Enduring Understandings

Students will be able to:
e Say their name, birth date, age, and favorite color.
e Say numbers 1-15,

Cumulative Progress Indicators: Interpersonal Mode
7.1.NM.B.5- Ask and respond to simple questions, make requests and express
preferences using memorized words and phrases

class on familiar topics or on topics studied in other content areas

7.1.NML.B.5- Exchange information using words, phrases and short sentences practiced in

Suggested Classroom Activities:

Review & practice “What is your name?” & “How are you?” from 1% grade.
Review & practice numbers 1-10; ask: “How old are you?”

Review & practice colors; ask: “What is your favorite color?”

Review months; ask “When is your birthday?”
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Suggested Resources
Power points, pictures, labels flashcards, sentence strips

Recommended Assessments:
Teacher observation, activity sheets
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3rd Grade Spanish Unit #1:
Review of “La fecha” (the date):
Days of the week, months of the year, etc.;
Brief review of greetings

[Duration: 3-4 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
e How will students develop communicative competence in expressing the date in
Spanish?

Enduring Understandings
Students will be able to:

e Demonstrate receptive language comprehension of the days of the week, the
months of the year, the numbers 1-31, and the expressions “today is”, “yesterday
was”’, and “tomorrow will be”

e Demonstrate expressive language competence when presenting the full date in
Spanish.

¢ Demonstrate expressive language competence when greeting one another

Cumulative Progress Indicators: Interpersonal Mode and Presentational Mode
7.1.NMB.5- Exchange information using words, phrases and short sentences.
7.1.NM.C.2- Imitate, recite, and/or dramatize simple poetry, rhymes, songs and skits.

Suggested Classroom Activities:

Have students come up in front of the class and present the date in Spanish utilizing the
pointer and the calendar on the white board. Different students will come up each
Spanish class throughout the remainder of the school year until every student will have
had a turn.
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Suggested Resources
White board, pointer, handouts with information about the date in Spanish (days of the
| week, months of the year, etc.), markers.

Recommended Assessments
Teacher observation
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3rd Grade Spanish Unit #2:
Parts of the Face

| Duration: 6-8 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
¢ How will students develop communicative competence by identifying parts of the
face?
e How will students develop communicative competence by using adjectives to
describe a picture of a face?

Enduring Understandings
Students will be able to:
¢ Identify parts of the face.
¢ Demonstrate expressive comprehension of the parts of the face by participating in
various games, for example, Simon Says, “eyes open” and “eyes closed”
activities, paired activities, “Around the world”, etc.
e Describe a face using colors & adjectives (the “create a monster” activity).

Cumulative Progress Indicators: Interpersonal Mode
7.1.NMB.5- Exchange information using words, phrases and short sentences.

Suggested Classroom Activities:

Introduce parts of the face with realia.

Use TPR to follow commands, ie:Toca la nariz.
Introduce the question”; Qué es?”
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| Follow directions in Spanish in order to draw a face.

Suggested Resources
Flashcards, white board, power point, chart paper, markers, TPR

Recommended Assessments
Teacher observation
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3rd Grade Spanish Unit #3:
Emotions and brief introduction to noun/adjective
agreement in Spanish.

| Duration: 8-10 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English fo engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
e How will students develop communicative competence by utilizing various emotions
in Spanish in order to express how they are feeling?

Enduring Understandings
Students will be able to:
e Recognize & identify various emotions and physical states in Spanish (happy,
sad, angry, sick, tired, etc.)
e Demonstrate a basic comprehension of the concept of “noun/adjective” agreement
in Spanish as it relates to describing an individual’s emotions.
o Answer the question: ;Como te sientes?

Cumulative Progress Indicators: Interpersonal Mode
7.1.NM.B.5-Exchange information using words, phrases and short sentences practiced in
class on familiar topics or on topics studied in other content areas.

Suggested Classroom Activities
e Infroduce emotions using TPR.
e Various games, possibly including but not limited to: “Eyes open” and “eyes
closed” activities, paired activities, “Around the world”, etc.
® Describe pictures in Spanish.
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Suggested Resources
Flash cards, power point, worksheets

Recommended Assessments:
Teacher observation, worksheet
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3rd Grade Spanish Unit #4:
The vowels in Spanish

LDuration: 6-8 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and inferpret
spoken and written language, and [0 present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
¢ How will students show ability to pronounce Spanish vowels correctly?
e How will students be able to identify the sound with the vowel?

Enduring Understandings
Students will be able to:
e Pronounce the vowels in the target language.
e Sing the Spanish vowel song.
o Use flashcards to pronounce syllables correctly.
e Play games to reinforce instruction.

Cumulative Progress Indicators: Interpretive Mode
7.1NML.A.1 Recognize familiar spoken or written words and phrases contained in
culturally authentic materials.

Suggested Classroom Activities:
e Teach, practice & sing vowels song in Spanish.
e Compare the vowel sounds in Spanish to the vowel sounds in English.
o Use flashcards to practice Spanish syllables.
e Play games with the vowels.
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Suggested Resources:

Flashcards, CD of the vowels song, handout of the song and vowel sounds in Spanish,
whiteboard , chart paper

Recommended Assessments:
Teacher gbservation.

Quiz.
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3rd Grade Spanish Unit #5:
Numbers 40-100

LDuration: 6-8 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions

e How will students develop receptive and expressive language skills in relation to
numbers 40-100 in Spanish?

e How will students develop communicative competence when solving addition and
subtraction problems in Spanish?

Enduring Understandings
Students will be able to:
e Recognize numbers 40-100 in Spanish in and out sequence.
¢ Identify numbers 40-100 in Spanish in tens.
e Solve simple addition & subtraction problems in the target language.

Cumulative Progress Indicators: Interpersonal Mode
7.1.NML.B.5-Exchange information using words, phrases and short sentences practiced in
class on familiar topics or on topics studied in other content areas.

Suggested Classroom Activities:
e Introduce numbers 40-100 with a song and practice the song over several classes
until they know it.
e Have students demonstrate receptive comprehension of these numbers by pointing
to numbers on a number chart.
e Have students repeat the numbers in Spanish after I say them.
Play games with numbers (for example, Bingo in Spanish)
® Solve math problems.
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Suggested Resources
Song, flash cards, numbers chart, math flash cards

Recommended Assessments:
Teacher observation, quiz
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3rd Grade Spanish Unit #6:
Culminating Unit: La Caperucita Roja with additional
words and expressions

| Duration: 6-8 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
e How will students develop receptive and expressive language skills in relation to
information learned earlier in the year (emotions , family, colors, parts of face)?

Enduring Understandings

Students will be able to:
e Read a simple version of Little Red Riding Hood.
e Act out a simple play of Little Red Riding Hood.
e Make story booklets of Little Red Riding Hood.

Cumulative Progress Indicators: Interpretive Mode
7.1.NM.A.1 Recognize familiar spoken or written words and phrases contained in
culturally authentic materials.

Suggested Classroom Activities
¢ Review vocabulary
e Read story aloud
o Teach & practice dialogue
e Actout play
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Suggested Resources
Realia,Little Red Riding Hood booklet, dialogue of play

Recommended Assessments:
Teacher observation.
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4th Grade Spanish Unit #1:
Review of dates, greetings and introductions

| Duration: 2-4 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interprer

spoken and written language, and to present information, concepts and ideas while also
| gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
e How will students demonstrate receptive and expressive competence of dates,
greetings and ability to introduce self?

Enduring Understandings

Students will be able to:

o Orally present the date in Spanish.

o Present student created short skits, greeting and introducing self to new student.

Cumulative Progress Indicators: Presentational Mode
7.1.NM.C.2- Imitate, recite, and/or dramatize simple poetry, rhymes, songs and skits.

Suggested Classroom Activities
e Utilize the dates handout
o Utilize the greetings handout
e Paired activity to review greetings and introducing self

Suggested Resources
e Chart paper
e Flashcards
e (Calendar
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e Handouts

Recommended Assessments:

e Teacher observation
e Completed handouts
e Written skit
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4th Grade Spanish Unit #2:
El Dia de los Muertos

| Duration: 3-4 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English fo engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions

e How will students understand that language is a product of culture?

e How will students understand that a culture’s attitudes, values and beliefs are
reflected in its products and practices?

Enduring Understandings
Students will be able to:
e Understand origins and history of Day of the Dead celebrations.
e Identify the dates of the day of the Dead.
e Compare and Contrast Day of the Dead with Halloween and Memorial Day

Cumulative Progress Indicators: Interpretive Mode
7.1.NM.A.3 —Recognize a few common gestures and cultural practices associated with
the target culture.

Suggested Classroom Activities

Read books about Day of the Dead possibly including but not limited to “El Espiritu de
Tio Fernando” (“The Spirit of Uncle Fernando), and “Chumba la Cachumba”.

Learn vocabulary associated with this holiday.

Discuss why this day is celebrated

View videos and websites about Dia de los Muertos

Make cultural crafts, such as mdscaras de La Catrina and papel picado
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Suggested Resources

Internet

Realia

World map

Handouts

Flashcards and power point presentations

Cultural crafts (such as las masacas de La Catrina)

Recommended Assessments:
Homework
Teacher observation
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4th Grade Spanish Unit #3:
El Alfabelto and review of Spanish vowels

i Duration: 8-10 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
Spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
Studied with their own, and participate in home a and global communities.

Essential Questions

e How will students understand that people from different cultures sometimes say and
write things differently from the way we do here in the United States?

o How will students develop communicative competence in the Spanish alphabet?

Enduring Understandings
Students will be able to:
o [dentify the letters of the Spanish alphabet in sequence
o Identify the letters of the Spanish alphabet out of sequence
¢ Recognize the letters of the Spanish alphabet in and out of sequence
e Gain an awareness of the old version of the Spanish alphabet and be aware of the
New version.

Cumulative Progress Indicators: Interpretive Mode

7.1.NM.A.3- Recognize a few common gestures and cultural practices associated with
the target culture

7.1.NM.A .4 - Identify familiar people, places and objects based on simple oral and /or
written description

Suggested Classroom Activities
e Learn songs that teach the Spanish alphabet
® Practicing naming letters of the alphabet both in and out of sequence
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e Play games that help letters of the alphabet out of sequence,

e Have students use the Spanish letters to spell out their last names.

e Instruct students about the official changes in the Spanish alphabet over time (the
“old version” and the “new version”).

Suggested Resources

Songs and chants

Chart of the Spanish alphabet
Games

Flashcards

Powerpoint presentations
Practice quizzes

Recommended Assessments:
Listening comprehension quiz
Teacher observation
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4th Grade Spanish Unit #4:
Hobbies, activities and sports and me gusta/no me
gusta/ me encanta

[ Duration: 12-14 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions

o How will students develop communicative competence when telling people activities
they like and do not like to do?

e How will students understand why people from different cultures sometimes say,
write, and do things differently from the way they do?

e How will students learn that how a culture’s attitudes, values, and beliefs are reflected
in its products and social practices?

Enduring Understandings
Students will be able to:
e Say various sports and activities in Spanish
¢ Say which sports and activities they like and dislike using “me gusta/no me gusta/
me encanta”
e Complete a presentation to their peers and teacher including information about
themselves such as: name, age, family, likes and dislikes

Cumulative Progress Indicators: Interpretive Mode
7.1.NM.B.5- Exchange information using words, phrases and short sentences practiced in
class on familiar topics or on topics studied in other content areas.
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Suggested Classroom Activities
e Present flashcards with pictures and names of various hobbies
e Games which practice the sports and activities vocabulary
e Practice exchanging information with peers/teacher about hobbies, likes and
dislikes
e Complete informational worksheet that contains information about oneself

Suggested Resources:

Flashcards with pictures of sports, hobbies

Chart paper with vocabulary and familiar phrases
Total Physical Response

Recommended Assessments:
Culminating project or presentation
Teacher observation

Worksheets
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4th Grade Spanish Unit #5:
Cultural Foods

| Duration: 2-4 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities,

Essential Questions

¢ How will students develop cultural awareness in a situation by comparing their own
eating and mealtime habits with those of peoples from hispanic countries and
cultures?

Enduring Understandings
Students will be able to:

¢ Orally reproduce various cultural foods associated with breakfast, lunch and
dinner (el desayuno, el almuerzo, la cena).

e Recognize some foods from various Spanish-speaking countries (tortillas,
tamales, empanadas, etc.).

e Compare the quantity of food and the times at which Americans eat lunch and
dinner with the quantity of food and times at which people in hispanic countries
eat lunch and dinner.

e Talk about foods they like and dislike.

Cumulative Progress Indicators: Interpretive Mode
7.1.NM.B.5- Exchange information using words, phrases and short sentences practiced in
class on famuliar topics or on topics studied in other content areas.
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Suggested Classroom Activities:

e Teach students about the difference between the quantity of food and the times at
which Americans eat lunch and dinner with the quantity of food and times at
which people in hispanic countries eat lunch and dinner.

e Students practice naming the three meals of the day in Spanish

¢ Teach students various foods from Spanish-speaking countries

Suggested Resources:
Food props
Power point

Recommended Assessments:
Teacher observation
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5th Grade Spanish Unit #1:
Review of Spanish expressions of courtesy, greeting,
leave-taking, and of the difference between the ways
to say the word “you” in Spanish (t and usted).

| Duration: 6-8 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
e How will the students develop communicative competence by engaging in a basic
dialogue utilizing expressions of greeting and leave-taking?

Enduring Understandings
Students will be able to:
o Use a variety of phrases to greet and take leave of each other in Spanish.
e Explain the difference between ti and usted using a variety of situational
examples

Cumulative Progress Indicators: Interpretive Mode
7.1.NM. A.4- Identify familiar people, places, and objects based on simple oral and/or
written descriptions

| Suggested Classroom Activities: |
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Introduce, teach, and practice various expressions of greeting and leave-taking
Introduce, teach, and practice various ways to ask “How are you?” in Spanish
Teach the difference between ti and usted using a variety of examples in detail
Role-playing and/or skits

Note-taking and completion of a graphic organizer

Worksheet(s)

Suggested Resources:
videos

flashcards

graphic organizers
worksheet(s)

Recommended Assessments:
Teacher observation, activity sheets, written quizzes
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5th Grade Spanish Unit #2:
Spanish holidays culture (El Dia de los Muertos, La
Navidad, y El Afio Nuevo)

| Duration: 6-8 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
e Will students be able to describe the cultural products and practices associated
with various holidays in Spanish-speaking countries?
e Will students be able to compare & contrast various holidays in the U.S.A & the
Spanish speaking world?

Enduring Understandings
Students will be able to:
e Be familiar with various Hispanic holidays such as El Dia de los Muertos, La
Navidad, y El Afio Nuevo
¢ Compare & contrast the similarities & differences between holidays in the
Spanish speaking world & the U.S. A

Cumulative Progress Indicators: Interpretive Mode
7.1.NM.B.5- Exchange information using words, phrases and short sentences practiced in
class on familiar topics or on topics studied in other content areas.
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Suggested Classroom Activities
e View videos
e Explore websites
e Cultural activities
o Utilize Venn diagrams to compare & contrast holidays

Suggested Resources:
Videos and websites, worksheets, Venn Diagram

Recommended Assessments:
Teacher observation, written quizzes
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5th Grade Spanish Unit #3:
Weather and Seasons

| Duration: 6-8 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
o How will the student develop communicative competence when describing the
weather in Spanish?

Enduring Understandings
Students will be able to:
e Say various weather phrases in Spanish
Answer “What is the weather like today?”
“What is the weather like in winter, summer, etc.?”
“What is the weather like in February, August etc.?”

[ ]
[ ]
[ ]
e Write & say their own sentences about the weather.

Cumulative Progress Indicators: Interpretive Mode
7.1.NM.B.5- Exchange information using words, phrases and short sentences practiced in
class on familiar topics or on topics studied in other content areas.
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Suggested Classroom Activities

® & & & s 0

Introduce terms with powerpoint

Use flashcards to answer “What is the weather like?” “What is weather like
today?”

Introduce vocabulary for seasons; ask about weather in different seasons
Review months, ask about weather in different months

Ask students to write their own sentences about the weather

Ask students to describe pictures of various weather scenes in Spanish

Play games to help students memorize the weather expressions and seasons
Teach the song for the Spanish seasons

Suggested Resources
Flashcards, sentence strips, pictures & labels, worksheet(s)

Recommended Assessments:
Teacher observation, written quizzes
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5th Grade Spanish Unit #4:
Basic clothing (tied in with the previous unit on
weather and seasons)

| Duration:4- 6 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and to present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
¢ How will students develop communicative competence when describing what kinds
of clothing is worn in different types of weather/seasons?

Enduring Understandings

Students will be able to:
e Demonstrate receptive language comprehension of basic clothing vocabulary in
Spanish

Cumulative Progress Indicators: Interpretive Mode
7.1.NM.B.5- Exchange information using words, phrases and short sentences practiced in
class on familiar topics or on topics studied in other content areas.
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Suggested Classroom Activities
e Teach & practice various clothing items in Spanish

Suggested Resources
Powerpoints, flashcards, sentence strips, pictures & labels

Recommended Assessments;:
Teacher observation, activity sheets, written quizzes

5th Grade Spanish Unit #5:
Question Words in Spanish

LDuration: 6-8 classes |

Standard 7.1 World Languages: All students will be able to use a world language in
addition to English to engage in meaningful conversation, to understand and interpret
spoken and written language, and fo present information, concepts and ideas while also
gaining an understanding of the perspective of other cultures. Through language study,
they will make connections with other content areas, compare the language and culture
studied with their own, and participate in home a and global communities.

Essential Questions
e Will students be able to demonstrate communicative competence when responding to
different question words in Spanish?

Enduring Understandings
Students will be able to:
e Identify, say & respond to question words in Spanish ie: Who? What? When?
Where? Why? How? efc.

Cumulative Progress Indicators: Interpretive Mode
7.1.NM.B.5- Exchange information using words, phrases and short sentences practiced in
class on familiar topics or on topics studied in other content areas.
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Suggested Classroom Activities
e Use flashcards to introduce & practice question words
e Complete a worksheet with an example of each question word
o Make a lip sync video utilizing the “Question Words in Spanish” rap

Suggested Resources:
Flash cards, LED projector, video of “Question Words in Spanish” rap and the handout of

with the words on the rap, worksheets, chart paper, visuals with the question words, crazy
cubes

Recommended Assessments:
Teacher observation, lip sync video, quiz
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Middle School World Language
Spanish Scope and Sequence

Resources: jAvancemos! (Spanish I)
Copyright 2016 by Houghton Mifflin Harcourt Publishing Company

6" Grade

Leccién Preliminar (4 - 5 weeks)

Greet people and say goodbye

Introduce yourself and others

Ask and say how to spell names

Say where you are from

Exchange phone numbers

Say what day of the week it is;

Describe the weather; Respond to classroom instructions

Unidad 1 Leccion I (6 — 7 weeks)
Talk about activities

Tell where you are from

Say what you like and don’t like to do

Unidad I Leccion 2 (6 — 7 weeks)
Describe yourself and others
Identify people and things

Unidad 2 Leccidn I (6-7 weeks)

Talk about daily schedules

Ask and tell time

Say what you have and have to do

Say what you do and how often you do things

Unidad 2 Leccion 2 (6-7 weeks- pending implementation —this could be the pre-view leccion)
Describe classes and classrooms

Say where things are going

Talk about how you feel

7" Grade

Unidad 3 Leccion 1 (6-7 weeks)

Talk about food and beverages

Ask questions

Say which foods you like and don’t like

122



Unidad 3 Leccidn 2 (6-7 weeks)
Talk about family

Ask and tell ages

Express possession

Give dates

Make comparisons

Unidad 4 Leccién 1 (6-7 weeks)
Talk about what clothes you want

to buy

Say what you wear in different seasons

Unidad 4 Leccion 2 (6-7 weeks- pending implementation —this could be the pre-view leccidn)
Describe places and events in town

Talk about types of transportation

Say what you are going to do

Order from a menu

8" Grade

Unidad 5 Leccion I (6-7 weeks)
Describe a house and household items
Indicate the order of things

Describe people and locations

Unidad 5 Leccion 2 (6-7 weeks)
Plan a party

Talk about chores and responsibilities
Tell someone what to do

Say what you just did

Unidad 6 Leccion I  (6-7 weeks)
Talk about sports

Talk about whom you know

Talk about what you know

Unidad 6 Leccion 2 (6-7 weeks — pending implementation — this could be the pre-view leccién)
Talk about parts of the body

Make excuses

Say what you did

Talk about staying healthy
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Leccion Preliminar--;Hola!

- Duration: 4-5 weeks

Big Ideas: Get Acquainted

Standards Alignment

7.1 Communication; All students will be able to use a world language in addition to
English to engage in meaningful conversation, to understand and interpret spoken and
written language, and to present information, concepts, and ideas, while also gaining an
understanding of the perspectives of other cultures. Through language study, they will
make connections with other content areas, compare the language and culture studied with
their own, and participate in home and global communities.

Essential Questions

How do I develop communicative competence? How do we meet and greet in formal and
familiar situations?

How do we say where we are from and ask where others are from?

What strategies do I need to communicate in linguistically and culturally appropriate ways?
How do we exchange phone numbers?

Why do people from different cultures sometimes say, write, and do things differently from
the way I do them? How do we introduce ourselves and others?

How do we give the day of the week?

How do we describe the weather? What’s the weather like in the Spanish speaking world?
What are some useful phrases to use in the Spanish classroom?

Where on the map are the Spanish speaking countries?

Enduring Understandings/ Standards Alignment
Students will be able to:

s Greet people, introduce themselves and others, say hello and good-bye (7.1.NM.A.2,B.2,
C.2)

Say “Nice to Meet you” in the Spanish to a peer or an adult (7.1.NM.B.2; C.2)

Exchange phone numbers (7.1.NM.A.2; B.2; C.2)

Say which day it is, Say the days of the week (7.1.NM.A.2; B.2; C.2)

Use survival phrases to avoid the need to speak in English, such as; “I don’t understand.”
“Can you please repeat?” “May I go to the bathroom?” (7.1.NM.B.3)

o Identify the Spanish speaking countries on the map. (7.1.NM.A 4; B.1; C.2)
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Selected Vocabulary
See Avancemos text pg. 25
Avancemos text pgs. 1-27 and ancillary materials including on-line resources

Cross Curricular Connections

Social Studies / Geography

Social Studies — greeting and farewell gestures in the U.S.
Math — producing numbers 0-10

Social Studies — cultural heritage

Suggested Resources

Avancemos and ancillary materials including on-line resources
http://www.ver-taal.com/ authentic short videos

Search youtube.com in the target language using keywords to view videos related to
vocabulary and grammar concepts

Conjuguemos.com to practice vocabulary and grammar concepts

Quizlet.com to practice vocabulary and grammar concepts

Quizziz.com informal/formal practice assessments

Schoology to share activities and assessments
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Unidad 1—Un rato con los amigos-Estados Unidos

Duration: 6-7 weeks each of 2 lecciones

Standards Alignment

7.1 Communication: All students will be able to use a world language in addition to
English to engage in meaningful conversation, to understand and interpret spoken and
written language, and to present information, concepts, and ideas, while also gaining an
understanding of the perspectives of other cultures. Through language study, they will
make connections with other content areas, compare the language and culture studied
with their own, and participate in home and global communities.

Essential Questions

How do we express origin/say where we are from?
How do we express likes and dislikes?

How do we talk about activities?

How do we describe ourselves and others?

How do we identify people and things?

Enduring Understandings/ Standards Alignment
Students will be able to:

Identify snack foods and daily activities (7.1.NM.A2.4)

Listen to the words Alicia and Sandra use to talk about activities and practice what you
and others like to do. (7.1.NM.A1;B.1,5)

Say where people are from using “ser de” to express origin (7.1.NM.A.5; B.5;C.3)
Listen to Alicia and her friends introduce people and say where they are from. Use ser +
de to tell where others are from. (7.1. NM.A1;B.1,5)

Express likes and dislikes by using the verb gustar with an infinitive to talk about what
yow/others like to do (7.1.NM.A.1; B.2; C.1)

Read about what students in a dual-language school in Florida like to do in their free time
and compare them with what you like to do. (7.1.NM.A1;B.1,5)

Describe people by using the subject pronouns and the verb “ser” (7.1.NM.B.4; C 3-4)
Listen to how Sandra and her friends describe themselves and each other. Practice the
vocabulary to describe others. (7.1.NM.A1;B.1,5)

Distinguish gender by using definite and indefinite articles when talking about specific
and unspecified things ( 7.1.NM.A.5; B.5; C.2)

Describe things using noun-adjective agreement i.e. number and gender
(7.1.NM.A.5;.C.2)

Listen to the conversation between Sandra and her friends. Use the definite/indefinite
articles to talk about people. (7.1.NM.A1;B.1,5)

Read about things to do in San Antonio and Miami. Compare what teens do in those
cities to what you like to do. (7.1.NM.A1;B.1,5)

Identify influences of Spanish speakers in the US (7.1.NM.A.3)
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Discuss characteristics of Miami and San Antonio. (7.1.NM.A.3)
Discuss what Latino cultural elements exist in San Antonio and Miami. (7.1 NM A.3)
Discuss some traditional dishes of Mexico and Cuba. (7.1 NM A.3)

Selected Vocabulary
See Avancemos text pgs.51 and 75.

Cross Curricular Connections

Social Studies: Cultural foods

Soc. Studies/ Geography: Latinos in the US

Social Studies: compare communities (San Antonio and Miami)

Art: Cuban and Mexican artistic influences (Xavier Cortada, Carmen Lomas Garza)
History/geography: Paseo del rio, how local environment affects food choices

Suggested Resources

Avancemos text pgs. 28-81 and ancillary materials including on-line resources

Search youtube.com in the target language using keywords to view videos related to
vocabulary and grammar concepts

Conjuguemos.com to practice vocabulary and grammar concepts
Quizlet.com to practice vocabulary and grammar concepts
Quizziz.com informal/formal practice assessments

Schoology to share activities and assessments

Recommended Assessments

Avancemos assessment materials
Communicative activities — Students describe other students in the class
Create “Mis Gustos” project and describing likes/dislikes.

Create an iMovie or use another form of technology to describe where you and others
from.

Create an acrostic poem using your name and adjectives in the target language.

are
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Unidad 2--;Vamos a la escuela!- México

Duration: 6-7 weeks each of 2 lecciones

Big Idea: Daily Activities in School

Standards Alignment

7.1 Communication: All students will be able to use a world language in addition to
English to engage in meaningful conversation, to understand and interpret spoken and
written language, and to present information, concepts, and ideas, while also gaining an
understanding of the perspectives of other cultures. Through language study, they will
make connections with other content areas, compare the language and culture studied
with their own, and participate in home and global communities.

Essential Questions

s How do we describe our daily school day schedule?

s What is school like and what materials do we need in class?

s How do we ask and answer questions about where others are, what they are doing and where
things are located?

» How do we tell time in Spanish?

» How do we express our feelings?

Enduring Understandings/Standards Alignment
Students will be able to:

» Describe classes, classroom objects, supplies, and schedules (7.1.NM.A.2,4; B.2)

¢ Identify the words that Pablo and Claudia use to talk about what they do after school.
Use the vocabulary to describe classes and classroom objects. (7.1.NM.A1;B.1,5)

o Listen to how Pablo and Claudia talk about at what time they will study. Practice the
vocabulary to ask and tell time. (7.1.NM.A1;B.1,5)

s State what you do using present tense -AR verbs (7.1.NM.A.4; B.1,2,3; C3)

» Say how often you do something/expressing frequency with adverbs (7.1.NM.A 4;
B.1,2,3)

o Ask and tell time using appropriate time phrases (7.1.NM.A.3,4; B4, C.2)

» Express what you have using the verb tener and what you have to do using tener que.
(7.1.NM.A4; B.4; C.3)

e Listen to how Pablo and Claudia use the verb phrase tener que to talk about what they
have to do in school. Use tener and tener que to say what you and others have and have
to do (7.1.NM.A1;B.1,5)

» Read about the requirements for graduating from an international school in Mexico.
Compare them with the course requirements you need to graduate from your school.
(7.1.NM.A1;B.1,5)

¢ Say how you feel and where you are using the verb estar (7.1.NM.A.4; B.4; C.2,3)
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e Listen to how Pablo and Claudia use estar to talk about Pablo feels. Practice using estar
to talk about emotions and locations. (7.1.NM.A1;B.1,5)

o Read the excerpts from the essays of 2 students from Mexico and the Dominican
Republic. Compare the descriptions of their favorite classes and talk about your favorite
class. (7.1.NM.A1;B.1,5)

Say where you and others are going using the verb ir (7.1.NM.A 4; B.4; C.2,3)

Form questions using conjugated verb before the subject. (7.1. NM.A.4; B.4; C.2,3)
Compare/Contrast Mexican schools schedules to those of the USA (7.1.NM.A.3,5; C.5)
Discuss school uniforms in Mexico. Dominican Republic and US. (7.1.NM.A .3 4; B.5;
C.1,4.5)

Identify some Mexican artists. (7.1. NM.A.1,5; B.3,5; C.2,5)

» Discuss the National Museum of Anthropology in Mexico. (7.1.NM.A.1,3,5; C.4,5)

Selected Vocabulary
See Avancemos text p. 105 and 129
See Avancemos text pgs. 82-135 and ancillary materials including on-line resources

Cross Curricular Connections
e History/Science: Reading maps

o Health/History: Health benefits of the cacti
e Art: Creating maps and symbols, Huichol yarn painting, Taino rock art
o Social Studies: School uniforms and schedules
e Geography: Mexico
Suggested Resources

o Avancemos text pgs. 82-135 and ancillary materials including on-line resources

» Search youtube.com in the target language using keywords to view videos related to
vocabulary and grammar

Conjuguemos.com to practice vocabulary and grammar concepts

Quizlet.com to practice vocabulary and grammar concepts

Quizziz.com informal/formal practice assessments

Schoology to share activities and assessments

Recommended Assessments
* Avancemos assessment materials
o Create a technology based project about a typical school day.
o Create a project that incorporates how people are feeling.

o Communicative activities: ask how others are feeling, describe classes and what is
needed for each class, ask what time you go to specific classes
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Unidad 3—Comer en familia -Puerto Rico

Duration: 6-7 weeks each of 2 lecciones

Big Idea: Talk about eating with family

Standards Alignment

7.1 Communication: All students will be able to use a world language in addition to
English to engage in meaningful conversation, to understand and interpret spoken and
written language, and to present information, concepts, and ideas, while also gaining an
understanding of the perspectives of other cultures. Through language study, they will
make connections with other content areas, compare the language and culture studied
with their own, and participate in home and global communities.

Essential Questions

How do we talk about our likes/dislikes regarding food and beverages?

How do we ask/answer open ended questions using interrogatives?

How do we talk about our family?

How do we use dates and months to tell the date of birth and age of myself and family
members?

How do we express possession?

How can we compare nouns?

What are the similarities and differences between a Sweet Sixteen and the traditional
celebration of “Quinceafiera?”

What are some differences between traditional foods from Spanish speaking countries?
What is the weather in Puerto Rico?

What is Puerto Rico like?

Who are important people from Puerto Rico?

What are the elections like in Puerto Rico?

Enduring Understandings/Standards Alignment
Students will be able to:

Talk about different foods and beverages and our preferences using the verb gustar (7.1
NM.A.4; B.4; C.3)

Listen to how Marisol and Rodrigo use gustar to talk about what they like to eat. Use
gustar to talk about likes and dislikes. (7.1.NM.A1;B.1,5)

Form er/ir verbs by telling what people are eating/drinking and sharing (7.1 NM.A.4;
B.4; C.3)

Ask and answer open ended questions regarding food and family (7.1 NMLA.5; B.5; C.3)
Identify the words Rodrigo and Marisol use to ask questions. Practice them to ask
questions and give answers. (7.1.NM.A1;B.1,5)

Read a section from a supermarket ad and then a shopping list. Compare this information
with the foods and beverages you eat and drink. (7.1.NM.A1;B.1,5)

Describe our family (7.1 NM.A.4; B.4; C.3)
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Tell birthdates and ages of family members (7.1 NM. C.2,4)

Identify the words Marisol and Rodrigo use to talk about birthdays and family members.
Practice asking and telling ages. (7.1. NM.A1;B.1,5)

Explain family relationships using possessive adjectives and possession with de (7.1 NM.
B.5; C.3)

Listen to the possessive adjectives Marisol and Rodrigo use to talk about family
members. Use them to talk about your family and birthdays. (7.1.NM.A1;B.1,5)

Use comparative words to describe your family, friends and yourself

Compare and contrast the celebration of the Quinceafiera in different parts of the Spanish
speaking world and the US (7.1 NM.A.5)

Read about quinceafiera celebrations in Peru and Puerto Rico then compare the parities
and talk about activities of the birthday parties you go . (7.1.NM.A1;B.1,5)

Learn about Hurricane Georges and its effect on Puerto Rico and analyze its path

(7.1 NM.A.5)

Explore the election process in Puerto Rico and examine what the election process
reveals about a culture (7.1 NM.A.5)

Selected Vocabulary
Avancemos text pgs. 136-189 and ancillary materials including on-line resources
Avancemos text pgs. 159 and 183

Cross Curricular Connections

¢ & & 8 &

History: Puerto Rican government and elections

Social Studies: Cultural foods

Science: hurricanes, storms, El Yunque (rain forest), el coqui (tree frog)
Social Studies: Quinceafiera

Art: Rafael Tufifio, Fernando Polo (portraits that represent people of a culture)
Music: Musical instruments of Puerto Rico and Peru

Suggested Resources

Avancemos text pgs. 136-189 and ancillary materials including on-line resources
Search youtube.com in the target language using keywords to view videos related to
greetings

Conjuguemos.com to practice vocabulary and grammar concepts

Quizlet.com to practice vocabulary and grammar concepts

Quizziz.com informal/formal practice assessments

Schoology to share activities and assessments

Recommended Assessments

Avancemos assessment materials
Write a letter to a pen pal describing family mealtime traditions _
Create a project describing a famous family or their own family
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Unit 4: En el centro
Duration: 6-7 Weeks each of 2 lecciones

Big Idea: What do you do in a city?

Standards Alignment

7.1 Communication: All students will be able to use a world language in addition to
English to engage in meaningful conversation, to understand and interpret spoken and
written language, and to present information, concepts, and ideas, while also gaining an
understanding of the perspectives of other cultures. Through langnage study, they will
make connections with other content areas, compare the language and culture studied
with their own, and participate in home and global communities.

Essential Questions

How do we describe what we are wearing and clothing we want to buy?
How do I talk about what to wear in different seasons?

How can I describe and talk about places in a town?

What can I do in Spain in my free time?

How do we talk about going shopping?

the classroom? How do we make purchases?

What are the different modes of transportation that can be used to get around town?
How do we order food in a restaurant?

How do we talk about the food in a restaurant?

How do we request the check?

What are some traditional dishes of Spain?

What comparisons can I make between markets in Spain and the US?

Who are some famous artists from Spain, Guatemala, and Chile?

Enduring Understandings/Standards alignment

Students will be able to:
o Identify clothing items (7.1. NM.A.4; C2)
* Say what the appropriate clothing is for each season (7.1.NM.A.4;B4)
e Describe clothing (7.1.NM.A.4; C2)

How does content help me respond to important questions that extend my learning beyond

» Listen to the different articles of clothing that Enrique and Maribel talk about. Practice

the vocabulary and tener expressions to say what you wear in different seasons.
(7.1.NM.AI;B.1,5)

s Express what your clothing preferences are (7.1.NM.A 4; C2)
¢ Give prices in euros of clothing items (7.1.NM.A.4;B4)

e Making purchases by taking turns by asking and giving the price of different items

(7.1.NM. B.5; C.2)
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Talk about your wants and preferences using the direct object pronouns me-te —lo/la-nos-
los/las (7.1.NM. B 2,5; C.2)

Use stem-changing verbs e-ie to talk about shopping (7.1.NM. B 2,5; C.2)

Listen to the e-ie stem-changing verbs that Enrique and Maribel use while they shop for
clothes. Use the verbs to talk about your clothing preferences. (7.1. NM.A1;B.1,5)

Use stem-changing o-ue verbs to talk about things you can do in a city. (7.1. NM. B 2,5;
C.2)

Identify stem-changing verbs Enrique and Maribel use to talk about things to do in the
city. Practice the verbs to talk about where you go. (7.1.NM.A1;B.1,5)

Read a poem by a Spanish poet. Talk about what you have read and describe winter in
your region. (7.1. NM.A1;B.1,5)

Choose a mode of transportation and tell how you will arrive at a specific destination
(7.1.NM.A2;B2;C2)

Listen to how Maribel and Enrique talk about how they go and get there. Practice the
vocabulary and ir a infinitive to talk about types of transportation and what you are going
to do. (7.1.NM.A1;B.1,5)

Talk about the many activities to do in Spain and where to do them(7.1.NM.A.4;B2;C.3)
Name and describe food/meals on a menu (7.1. NM.A .4;B 4,C.3)

Compare meals and eating habits in the Spanish-Speaking countries and the United States
(7.1.NM.A.3)

Order food in a restaurant (7,INM.A.3;B.2;C.2)

Request the check (7.1.NM.B.2;C.2)

Use stem-changing verbs e-i to exchange information between the waiter and the
customer (7.1. NM.A .4;B.4; C.4)

Role-play ordering in a restaurant (7.1.NM.B.3,5)

Read about weekend activities in Spain and Chile. Talk about what each city offers and
compare the activities with what you do on the weekends. (7.1.NM.A1;B.1,5)

Talk about things you are going to see and do in Spain. (7.1.NM.A.2)

Explore the culture of Spain/compare contrast to the US (7.1.NM.A.3)

Compare and contrast the work of Hispanic artists. (7.1.NM.A.3)

Discuss the influence of the Moors in Spain, (7.1 NM. A.4)

Recommended Assessments

Avancemos assessment materials

Create a menu

Create and perform a fashion show

Prepare a skit about going out to eat

Create a city entertainment guide (see text p. 189A TE)

Selected Vocabulary
See Avancemos text p. 213 and 237
See Avancemos text p. 190-243
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Cross Curricular Connections

*® & & o & 9

Geography/Social Studies: Neighborhood shops

Social Studies: Transportation

History/Art: Spanish artists

Social Studies/History: Moorish influence

Math: converting monetary units (euros)

Health: Different Spanish dishes and health benefits of cooking with olive oil
Language Arts: Influence of Arabic on Spanish language

Suggested Resources

Avancemos text and ancillary materials including on-line resources

Search youtube.com in the target language using keywords to view videos related to
vocabulary and grammar concepts

Conjuguemos.com to practice vocabulary and grammar concepts

Quizlet.com to practice vocabulary and grammar concepts

Quizziz.com informal/formal practice assessments

Schoology to share activities and assessments
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Unidad 5 —;Bienvenidos a nuestra casa!
Duration: 6-7 weeks each of 2 lecciones

Big Ideas: The house

Standards Alignment

7.1 Communication: All students will be able to use a world language in addition to
English to engage in meaningful conversation, to understand and interpret spoken and
written language, and to present information, concepts, and ideas, while also gaining an
understanding of the perspectives of other cultures. Through language study, they will
make connections with other content areas, compare the language and culture studied
with their own, and participate in home and global communities.

Essential Questions

How do we describe our house?

How do we talk about household items?

How do we tell the order of things?

How do we describe where things are located in the house?

How do we tell others what to do?

How do we express what people say?

How do we negotiate responsibilities?

How do we plan a party?

* How do we talk about household chores?

» How does architecture reflect the way of life in a community?

e How does a country’s Jocation in the world make it unique?

»  Where and with whom do you celebrate your birthday? How do you enjoy celebrating your
birthday?

» How do people show pride for their community?

s How do different cultures express themselves through craft and dance?

Enduring Understandings/Standards alignment
Students will be able to:

Describe your daily routine (7.1.NM.C.2)

Identify items associated with daily routines (7.1.NM.A.4;C.3)

Use vocabulary for sequencing of events to talk about your daily routines (7.1. NM.C.2)
Tell others to do something by using affirmative “ti” commands (7.1. NM.A.2; B.2;C,2)
Discuss daily chores with another student (7.1. NM.B.5)

Describe a house using ser (7.1.NM.C.3)

Describe the rooms and furniture of a house. (7.1.NM.C.3)
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Listen to the words Fernando and the Cuevas family use to talk about the rooms in their
house. Practice what you have learned to talk about rooms and other things in a house.
(7.1.NM.A1;B.1,5)

Use the verb estar and prepositions to describe where things are located in a house.
(7.1.NM.C.3)

Identify the ways ser and estar are used in Manuel and Fernando’s conversation about
themselves and things in the house. Talk about people and things in your life using this
vocabulary. (7.1. NM.A1;B.1,5)

Tell what you like about parties using the verb decir (7.1.NM.B.2; C.3)

Discuss the structure of the house in Ecuador and most Spanish-speaking countries
(7.1.NM. A.4)

Negotiate responsibilities by talking about your daily chores with another student
(7.1.NM. B.5)

Listen to how Elena and others get ready for Miguel’s surprise party. Practice to talk
about how you plan a party. (7.1.NM.A1;B.1,5)

Plan a party using ir + a + infinitive (7.1.NM.B.2; C.3)

Use irregular verbs to talk about planning a surprise party (irregular yo form verbs)
(7.1.NM.B.2; C.3)

Identify the words Fernando and the Cuevas family use to talk about the preparations
they have to do before Manuel’s party. Use what you know to talk about your chores and
responsibilities. (7.1.NM.A1;B.1,5)

Say what you just did by using acabar de + infinitive (7.1. NM.A.5)

Compare and contrast houses in Ecuador to homes in your community (7.1 NM.A.3)
Read advertisements for houses and apartments for sale in Ecuador. Compare the 2
places and talk about where you prefer to live. (7.1.NM.A1;B.1,5)

Describe how the geographical location influences the design of a home. (7.1 NM.A.3)
Compare and contrast family parties: who attends, where they take place, what people
wear, and what food is eaten (7.1 NM.A.3)

Discuss what celebrations and events help define pride for a culture. (7.1 NM.A.3)
Read about the traditional dances of Ecuador and Panama. Compare the dances and talk
about when you go dancing. (7.1 NM.A.4)

Explore traditional crafts and dances in the Latin American culture. (7.1 NM.A.4)
Identify the sucre as currency (7.1.NM.C.5)

Discuss Quito, Ecuador and its buildings (7.1 NM.A.5; C.5)

Selected Vocabulary
Avancemos text p. 267 and 291
Avancemos text p. 244-297

Cross Curricular Connections

Social Studies/Geography: Culture and climate of Ecuador
Art: Textile art
Art: Artisan work in Central/South America
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Music: cultural dances in South America

Math: comparing prices for homes

Math: currency conversions

Social studies: influence of indigenous people

Language: finding Quechua words that are used in Spanish
Art/math: Architecture of traditional South American dwellings

Suggested Resources

Avancemos and ancillary materials including on-line resources

Search youtube.com in the target language using keywords to view videos related to
vocabulary and grammar concepts

Conjuguemos.com to practice vocabulary and grammar concepts
Quizlet.com to practice vocabulary and grammar concepts
Quizziz.com informal/formal practice assessments

Schoology to share activities and assessments

Recommended Assessments

Avancemos assessment materials
Create a real estate listing for a house (Mi casa ideal)

Draw a picture of a room of a house and describe it in detail to another student while
he/she draws what he/she hears

Exchange information about planning for a party
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Unidad 6 — Mantener en cuerpo sano

Durarion: 6-7 weeks each of 2 lecciones

Big Idea: Physical Activities

Standards Alignment

7.1 Communication: All students will be able to use a world language in addition to
English to engage in meaningful conversation, to understand and interpret spoken and
written language, and to present information, concepts, and ideas, while also gaining an
understanding of the perspectives of other cultures. Through language study, they will

make connections with other content areas, compare the language and culture studied
with their own, and participate in home and global communities.

Essential Questions

e How do we talk about sports and leisure activities?

How do we talk about what we need to play sports?

How do I talk about the people I know?

How can I express what 1 know and what I know how to do?
How does physical activity help keep you healthy?

How can I talk about parts of the body?

How can I express if | am injured?

How can [ express what I did?

How do professional athletes support their home countries?
What are some elements of Dominican culture?

How can gestures help to facilitate communication?

Enduring Understandings/Standards Alignment:
Students will be able to:

Talk about sports and what sports you play using the verb jugar. (7.1.NM.A.4; B.4,5;
C.2,3)

Identify the words Isabel and Mario use to talk about sports. Practice what you have
learned to talk about sports. (7.1.NM.A1;B.1,5)

Listen to the forms of jugar that Isabel and Mario use to talk about sports and sports
equipment. Use jugar to say what sports people play. (7.1.NM.A1;B.1,5)

Read a flyer for a sports club in the Dominican Republic. Describe the club and compare
it to any sports facilities you know. (7.1.NM.A1;B.1,5)

Talk about whom you know using the verb conocer. (7.1.NM.A 4; B.4,5; C.2,3)

Tell what you know using the verb saber. (7.1.NM.A.4; B.4,5; C.2,3)

Practice forms and uses of saber and conocer (7.1.NM.A.4; B.4,5; C.2,3)

Tell what happened using preterite of regular -“ar” verbs and the preterite of “-car, -gar, -
zar” (7.1.NM.A.4; B.4; C.3)

Compare outdoor activities with teens do in other parts of the world. (7.1 NM.A.3)
Identify parts of the body. (7.1.NM.C.3)
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Listen to what Mario and Isabel do to stay healthy. Use the vocabulary to talk about parts
of the body. (7.1.NM.A1;B.1,5)

Practice using doler to say what hurts and make excuses. (7.1.NM.A.4; B.4,5; C.2,3)
Talk about the past using irregular preterite verbs(7.1.NM.A.4,5; B.4,5; C.2,3)

Listen to how Mario and Isabel use the preterite to tell the doctor about Mario’s accident,
Use the preterite of ar verbs to talk about actions in the past. (7.1.NM.A1;B.1,5)

Talk about the present and future reviewing verb tenses (7.1. NM.A 4,5; B.2,3; C.2,3)
Discuss the past (7.1. NM.A.5; B.5; C.4)

Read about and discuss how professional athletes support their home countries and
compare their careers and achievements (7.1.NM.A .4; B.2; C.3)

Discuss where the Dominican Republic is located and its culture. (7.1.NM.A.4; B.2; C.3)
Learn about the gestures that are unique to the Spanish culture. (7.1.NM.A.4; B.2; C.3)

Recommended Assessments

Avancemos assessment materials

Prepare a skit about making purchases in a sporting goods store
Create a multimedia presentation for a health resort

Create a multimedia presentation about a famous Hispanic athlete

Suggested Resources

Avancemos text pgs. 321 and 345 and ancillary materials

Avancemos text pgs. 297-351

Search youtube.com in the target language using keywords to view videos related to
vocabulary and grammar concepts

Conjuguemos.com to practice vocabulary and grammar concepts

Quizlet.com to practice vocabulary and grammar concepts

Quizziz.com informal/formal practice assessments

Schoology to share activities and assessments



Unit 7: Una semana fenomenal
Duration: 6-7 weeks each of 2 lecciones

Big Idea: Using technology to make plans

Standards Alignment

7.1 Communication: All students will be able to use a world language in addition to
English to engage in meaningful conversation, to understand and interpret spoken and
written language, and to present information, concepts, and ideas, while also gaining an
understanding of the perspectives of other cultures. Through language study, they will
make connections with other content areas, compare the language and culture studied
with their own, and participate in home and global communities.

Essential Questions

How do we talk about technology?

How do we sequence events?

How do we talk about things that happened in the past?
How do we talk about amusement parks and places of interest?
What expressions do we need to talk on the phone?

How do we extend invitations?

What are some aspects of the culture of Argentina?

How do slang words develop?

How do last names show family ties across generations?
What features and attractions are most popular for tourists?

Enduring Understands/Standards Alignment
Students will be able to:

Talk about technology words and sending emails (7.1.NM.C.2)

Take a virus- protection questionnaire. Talk about computer viruses and how you protect
your computer. (7.1. NM.A1;B.1,5)

Explain the order of events as they occurred (7.1.NM.C.2)

Listen to Florencia use vocabulary to put events in order. Practice talking about a a series
of events. (7.1. NM.A1;B.1,5)

Talk about the past using the preterite of —er and —ir verbs (7.1INM.A.4,5; B.4,5; C.2,3)
Listen to Florencia and Mariano talk about what happened the day before. Use the
preterite of er/ir verbs to state what you recently did. (7.1.NM.A1;B.1,5)

Identify vocabulary relating to amusement parks and places of interest (7.1.NM.C.2)
Listen to Florencia and Mariano’s talk about the things they see at an amusement park.
Use jQué! + adjective to describe different activities you do. (7.1. NM.A1;B.1,5)

Make a phone call and use proper phone etiquette (7.1.NM.C.2)

Extend an invitation (7.1. NM.C.2)

Discuss places of interest in Argentina/South America (7.1.NM.A.4;B.2;C.3)

Use jQué! + adjective to show emphasis (7.1.NM.A.4;B.4,5;C.2,3)
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e Talk about the past using the preterite forms of —ir, -ser, -hacer 7.1NM.A.4,5; B.4,5;
C.2,3)

e Listen to how Mariano, Florencia and Luciana use the preterite tense to talk about what
they and others do. Use ir, ser, hacer in the preterite to ask about what others did.
(7.1.NM.A1;B.1,5)

o Explore the culture and cuisine of Argentina (7.1.NM.A.4;B.2;C.3)

» Read about 2 non traditional museums in Argentina and Bolivia. Then compare the 2
museums and talk about museums that you have visited. (7.1.NM.A1;B.1,5)

¢ Compare and contrast slang words in different Spanish speaking regions and the US
(7.1.NM.A.4;B.2;C.3)

o Discuss the importance of carrying two last names in the Spanish-speaking world and
explore whether Spanish speakers in the US follow the tradition of carrying two names
(7.1.NM.A.4;B.2;C.3)

e Identify tourist attractions in Argentina and explain why they are popular
(7.1.NM.A4;B.2;C.3)

Cross Curricular Connections
o Social Studies: Family lineages
Geography: Beaches and tourist attractions of Argentina
Social Studies: Popular tourist attractions
Language Arts: Origins of slang words
History: Museums of Argentina and Bolivia
Music: Understanding the indigenous influence in music
Social Studies: Cuisine of Argentina and factors that influence it

Recommended assessments
» Avancemos assessment materials
¢ (Create a map of an amusement park
¢ Create a skit role playing a phone conversation extending an invitation to a friend

Suggested Resources
Avancemos text pgs.375 and 399 and ancillary materials
Avancemos text pgs. 351-405
e Search youtube.com in the target language using keywords to view videos related to
vocabulary and grammar concepts
Conjuguemos.com to practice vocabulary and grammar concepts
Quizlet.com to practice vocabulary and grammar concepts
Quizziz.com informal/formal practice assessments
Schoology to share activities and assessments
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Unit 8: Una rutina diferente

Duration: 6-7 weeks each of 2 lecciones

Big Idea: Daily Routines

Standards Alignment

7.1 Communication: All students will be able to use a world language in addition to
English to engage in meaningful conversation, to understand and interpret spoken and
written language, and to present information, concepts, and ideas, while also gaining an
understanding of the perspectives of other cultures. Through language study, they will
make connections with other content areas, compare the language and culture studied
with their own, and participate in home and global communities.

Essential Questions
* How do we talk about our daily routine?

How do we talk about grooming?

How do we talk about vacations?

How do I say how my daily routine changes while on vacation?
How do I talk about what ] am doing right now?

How do I buy souvenirs on vacation using bargaining skills?

What do you like to do in Costa Rica?

How is transportation important to a country?

Where do you like to go and what do you like to do during vacation?

Enduring Understands/Standards Alignment
Students will be able to:

Talk about daily routines (7.1.NM.C.2)
Use reflexive verbs to discuss daily routines (7.1NM.A.4,5; B.4,5; C.2,3)Identify the
reflexive verbs Susana, Jorge and their father use to talk about their vacation schedules,
Use the reflexive verbs to talk about different routines. (7.1. NM.A1;B.1,5)
Identify and produce items necessary for daily grooming (7.1.NM.C.2)
Use adverbs to describe a typical a day (7.1. NM.C.2)}
Use the present progressive to explain what is happening right now (7.1.NM.C.2)
(7.1.NM.C.2)
Discuss different modes of transportation used during vacation (7.1.NM.C.2)
Identify daily vacation activities (7.1. NM.C.2)
Listen to the words Susana uses to talk about what she would like to do on vacation. Use
the words to talk about going on vacation. (7.1.NM.A1;B.1,5)
Use vocabulary relating to items found in souvenir shops while on vacation (7.1.NM.C.2)
Bargain for items using bargaining expressions (7.1NM.B.3,4;C.2)
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Listen to the words Susana uses to talk about items in a store. Practice the vocabulary to
talk about shopping and what you would and would not like to do in your free time.
(7.1.NM.A1;B.1,5)

Choose a mode of transportation and tell how you will arrive at your destination
(7.1.NM.A.2;B.2;C.2)

Use the indirect object pronouns me, te, le, nos, les to say for whom you are buying gifts
(7.1.NM.A.4;B.4)

Discuss indigenous plants and animals of Costa Rica (7.1.NM.A.4;B.2;C.3)

Read about a vacation to Costa Rica and decide which activities you would like to do
there (7.1.NM.A.4;B.2;C.3)

Compare and contrast the transportation in Costa Rica to the transportation in our area
(7.1.NM.A.4;B.2;C.3)

Read about the markets in Costa Rica and Uruguay and compare them to the US
(7.1.NM.A.4;B.2;C.3)

Selected Vocabulary
Avancemos text p. 429 and 453

Cross Curricular Connections

Social Studies: Bargaining in Costa Rica

Geography: Beaches and tourist attractions of Costa Rica

Social Studies: Markets in Costa Rica and Uruguay

Science: Animal and plant life in Costa Rica

Math: Using currency conversions to bargain

Art: Hand made items commonly found in a market (artisan work)
Health: Outdoor activities that can be done on vacation in Costa Rica

Suggested Resources
Avancemos text pgs.429 and 453 and ancillary materials
Avancemos text pgs. 405-459

Search youtube.com in the target language using keywords to view videos related to

vocabulary and grammar concepts

Conjuguemos.com to practice vocabulary and grammar concepts
Quizlet.com to practice vocabulary and grammar concepts
Quizziz.com informal/formal practice assessments

Schoology to share activities and assessments

Recommended Assessments

Avancemos assessment materials

Create a bargaining skit to buy a souvenir while on vacation
Plan a vacation to Costa Rica for you and your family
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SALSA Supplementary Packet

This packet is designed to support the use of the SALSA DVD as an instructional tool for
Spanish in kindergarten and first grade. '

Backeround provided by Georgia Public Broadcasting

SALSA is a comprehensive Spanish program for young children featuring puppets, state
of the art graphics, animation and a good dose of humor.

Instructors do not need to be certified to teach a foreign language to be familiar with
Spanish.

Each video lesson is preceded by a staff development component that familiarizes the
instructor with the content and objectives of the lesson, reviews all vocabulary words and
demonstrates the correct pronunciation of all Spanish used in the lesson.

Implementation

« Students in Kindergarten will experience Lessons 1 through 12, with an emphasis
on vocabulary, discussion questions and lesson activities. The lessons each
consist of 15 minute Spanish-only segments for students.

o Students in First Grade will experience Lessons 13-30 with the classroom teacher,
The lessons each consist 0f 20 minute Spanish-only segments for students.

o Cross-curricular REFLEX activities are being provided for Kindergarten and First
Grade teachers as a supplement to the DVD videos.

¢ Additional resources, games , information and activities are available through the
website: www.gpb.org/salsa







L ‘Overwew . : . i e . .
'SALSAls an award—wmnmg elementary Spanash language and cultural seties that ”splces up"the vrew:ng expenence of -
. both hon-Spanish-speaking and Spanish-speaking children. SALSA has a unique ability to capture the imagination of.
.+ children as they begin to learn Spanish and idenitify with different cuttures. Produced, d:stnbuted and operated by
o 'Georg:a Public Broadcastmg, SALSA is, highly regarded by educators across the country . .

Components :

VldEOS"':._' IR oL e
ol . Brlef Enghsh/Span:shmtroduction forteachers ahd students R " AR T
e 30unitswith 15- mmuteSpamsh—onlysegmentsforstudents B -

e 12 units with 30—m:nute Spanlshhonly segments for students
‘Based on traditional children 5 storles fike ”Goldllocks and the Three Bears"
Comblnatlon of puppets anlrnation and llve F eld produc‘aon

Web Content
S f Actlvrty Guides
‘ ( ‘ “"'}Onllne English and Spanish scnpts

‘ " .- Remforcement activities -

"« s Interactive games B

: 4 Im piementatlon strategles

. . ':Ep[sode overvrews
3 ' ‘Cross cumcu]ar REFLEX act!vitles 2

Accolades : S S L ,
L st Place/for. Ch|ldren 5 Programmlng at the prestlgrous u: S Internationai Fllm
o -'and Video Festival.. N . L s
L ’_-"4Southern Regional Emmy Awards _ | . ' )
.= Parents'Choice Recommendatlon e
Research and Revrew S NS R |
. Focus of a: 3-yearWyom1ng FLAP grant research pro;ect companng the tradrtuonal FLES model to 2 wdeo
enhancement mode[ - . : : Se oy fo e e
Evaluatlon of SALSA ln Language by Vrdeo An Overwew of Foreign Language )'nstrucaona.’ VldEOS far ,
Chn'dren authored by Nancy C Rhodes & ingrld Pufahl and dlstnbuted by the Center for Apphed L:ngurstlcs

Lt Fer more mformanon, v151t the SALSA websrce at
s ':_ www.gpb org/salsa ', e e T
: or call the office at 1,888 501 896@
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Reflex Activities
Salsa Programs 1-18

Remforcmg and Extending the Foreign Language EXperience
Activities to reinforce each lesson and to be integrated throughout ola‘ssroom routines.

Unit 1 — STORY — “Goldilocks and the Three Beors”
Goldilocks and the Three Bears

Lesson 1:"
Focus Vocabulary: grande-hig uno-one hola-hello
pequefio-small dos-two hasta luego-see you later
tres-three

Discussion Questions

1. How many bowls of “sopa” (soup) did Goldilocks fry? 3 fres
2. Whose chair was “pequefia?’ (small}) Bebé Oso

3. Whose chair was “grande?” (big). Papa Oso

4. Whose bed was too "dura?” (hard) Papa Oso

Activities:

1. Watch SALSA DVD and discuss questions about the ep[sode

2. Use flashcards to reinforce number words for 1, 2, and 3.

3. Show pictures of large and small objects, and students say “grande” or “pequefio.”

Lesson 2.

Activities:

1, Watch SALSA DVD and review vocabulary words with flashcards.

2. Greet students, saying, “Hola, clase” and have them greet each other by saying
“Hola" and the name of the person they are greeting.

3. Give students cards with the numbers 1, 2, and 3 on them. Students will hold up
the correct card when the number is stated in Spanish by the teacher.

4. Say "Hasta luego, clase” at the end of the lesson and have students say "Hasta
luego” to you.

Suqqested Extensmn Activities:

1. Use flashcards or power point to practice new vocabulary and greetings.

2. Give students pictures of objects that are “grande” and pequeﬁo " They take
turns holding up their ptcture and saymg grande” or ‘pequefio.”

3. Point to objects that are “grande” or “pequefio” and have students practice Words
Students to point to objects in the classroom and say the size.

4. Count objects or students during math lessons and daily activities.

5. Say "hola” and “hasta luego” when coming into or leaving class.
Encourage students to use vocabulary with each other in small groups in class,
_when they see-other second graders, and when they arrive in the mornmg and leave
in the afternoon.




Making Soup
Lesson 3:
Focus Vocabulary: caliente-hot maméa-mother bebé-baby
frio-cold papéa-father

rd N

Discussion Questions:

1. Who is “Ricitos de Oro?" Goldilocks

2. Why don't “los tres osos” (the three bears) want Goldilocks to visit them?
because of the events of her previous visit (students provide details)

3. When Goldilocks, “Ratoncito,” and “Bebé Oso” made the soup, how many
tomatoes did they put in? (3), how many red peppers? (2}, how many green
peppers? (2), how many bananas? (5).

4.-.Are the bananas “grandes” or “pequefias?’ pequefias

5. What is the problem with the soup when it is ready? It is too “caliente.” (hot)

E

Activities:

1. Say, "Hola" and then watch SALSA DVD and discuss questtons about the story

2. Show pictures of families and have students name the family members. Use a

" movement to identify each person; “el papa,” make a motion like you are fixing a tie,
“la mama,” pretend you are holding a baby and patting its back; “el bebé,” pretend
you are rocking a baby.” These motions can also be used to elicit a response and
have the children name the family member.

3. Students tell what they ate for lunch, breakfast, or dinner and say if it was caltente
or “frio.” .

4. Review new words with flashcards to end the class. ‘

5. Say, “Hasta luego, clase” and have students say, “Hasta luego” to you. -

Lesson 4:

Activities:

1. Greet class with, “Hola, clase.” Watch SALSA DVD and have students say the focus
vocabulary words as they come up in the program. .

2. Display flashcards and have students say the corresponding vocabulary words,

3. ‘Give pairs of students small pictures. of family members and pictures of something
that is"hot and something that is cold. Say a-focus vocabutary word and the students
show the cotresponding card.

4. Students identify the vocabulary in the dlsplayed flashcards as they are removed
from the board.

Suggested Extension Activities: - - S
1. Use Spanish vocabulary to tell the names of their “papd,” “mama,” or “bebé.”
Example: -Teacher says: “el papa,” “la mama,” “el bebé,” one word at a time.
The student repeats the word and says the name. of that member of his or her family.
2. Play "Caliente y Frio” (Hot and Cold) game. Hide an object, and the class says,
“caliente” or “frio” as a student searches for the object in-the classroom.
3. Show flashcards with large or small pictures of family members or numbers.
Students state if the family member or number is “grande” or “pequefio.”
4. Show flashcards with numbers of different colors. Students state the color of the s
number on the flashcard. \
5. Compare and contrast fraditional and Salsa versjons of “Goldilocks and the Three
Bears.” Create Venn diagram.




The New Chair
Lesson 5:
Focus Vocabulary: cuatro-four rojo-red verde-green
cinco-five azul-blug :

Discussion Questions:
1. Which piece of furniture did “Ricitos de Oro” and “Ratoncito” have to fix?
-la silla de Bebé Oso (Baby Bear's Chair)
2. Which color did "Bebé Oso” want for his chair? azul (blue)
Which color did "Ratoncito” want? rojo (red) “Ricitos de Oro? verde (green)
3. What food did “Mama Osa” offer to the children after they fixed the chair?
el pastel (cake)
What size piece did “Bebé Oso” want? pequefio “Ricitos de Oro?” grande

Activities:

1. Show the SALSA DVD and then have students answer the discussion questions.

2. Use number flashcards to review counting from 1 to 3 and then students continue
with numbers 4 and 5. Students count and show their fingers as each card is
shown. They can also count from 1 to 5 as each child stands up. Continue counting
until everyone is standing. Then count from 1 to 5 as each of the children sits down.

3. Show flashcards representing the colors red, blue, and green and have students
touch or point to something in the room and say one of the colors.

4, Review new vocabulary with flashcards.

Lesson 6:

Activities. 7

1. Show SALSA DVD and say the focus vocabulary words with the program.

2. Use number flashcards and pictures of different colored objects to review words.

3. Students work in groups of four. Give students small pieces of paper or
manipulatives that are red, blue, or green. They sort the objects by color, name
each color, and then count how many of each color they have Each groups states
its results to the class.

Suggested Extension Activities:

1. Give students a red, blue, and green card. They will hold up the correct card
when the color is stated in Spanish by the teacher.

2. Do the above activity with number cards from 1 - 5. :

3. After a few rounds in each of the above activities, students can say the number or.
color to be shown. Students can also do these activities independently in pairs, .
taking turns naming and showing the colors and numbers.

4. Classify objects into groups of red, green, and blue {"rojo, verde, azul”). Prepare
boxes covered in each color paper. Distribute objects that are red, green, or
blue. Say the color of a box. Students bring up objects of that color, say the
name of the color, and place their object in or near the corresponding box.

5. Use colors and numbers to name table groups, reading, or math groups.

6. Use humber words to count students, objects around the classroom, etc. during daliy

routines and during math class, calendar activities, or do now’s.

Use-color words to describe objects around the classroom.

Use color words to have children line up according to their clothing.

Play music and have children count to 5 as they hop, clap, skip, etc. to the music.

© o ~



Hide and Seek

Lesson 7: : :
Focus Vocabuiarv: rojo-red verde —green azul - blue

-Discussion Questions:

1. Who is the first person chosen to be “IT" in the game of hide and seek?
Bebé Oso

2. Who is sleeping under the newspaper? Papa Oso

3.. Why did “Bebé Oso” and “Ratoncito” think that they found “Ricitos de Oro” |
“la cama” of “Bebé Oso?" They thought they saw her yellow hair.

4. What did they really find in "la cama?’ a pifiata

5. What color was the bow!| where “Salsa” was hiding? verde (green)

Activities:

Greet class with, “Hola, clase” and they answer, "Hola

Show SALSA DVD and discuss questions about the story

Use all flashcards to review numbers, family, color, and adjective vocabulary
Display five vocabulary flashcards. Put a number near each one. Say a
vocabulary word. Students say the number of that flashcard and hold up their
fingers to show which card was named. Switch cards after each round to include all
the words.

HON =

Lesson 8:

Activities:

1. Greet class and show the SALSA DVD.

2. Review vocabulary with flashcards.

3. Display a bag containing objects, paper, or manipulatives that are red, blue, or
green. Students come up, pick an object, and then identify the color of the object.
The rest of the class says, “Si” or "No” to tell if the child has named the correct color.

4. Show a red object. Say “tres” and tell students to clap that many times for the color
red. Assign numbers for blue and green objects. Students count aloud as they
clap the corresponding number of times as different colored objects are shown.

Suqqested Extension Activities:

1. Have students vote on their favorite color, using only “rojo,” "azul * or “verde.”
Count the votes, using numbers in Spanish as much as possible, and name the
colors in order of popularity. Make a bar graph to show the resulits. |

2. Give muiti-colored objects to pairs of students. The teacher says “dos rO_]OS cuatro
verdes,” etc. They show two red objects, four green objécts, etc,

3. After a few rounds, students can give instructions to the group.

4. Students work in pairs and take turns saying and showing each other dlfferent
numbers of red, blue, and green objects.

5, Use “hola” and “hasta luego” when students’ enter and leave the room and when
beginning and ending Spanish lessons,

6. Continue to use color and number words in daily activities and lessons.

7. Use words “grande” and “pequefio” to describe objects in the classroom or objects
described in other content areas, such as reading or science.

I} .



The Birthday Party

Lesson 9:

Focus Vocabulary: amarillo-yellow - gracias-thank you la pifiata-the pifiata

Discussion Questions:

1. Whose birthday is it and how old is he?- Bebé Oso, cinco (5)

2. What does “Bebé Oso”® want for his birthday? un perrito-a puppy

3. Why don't “Papéa Oso” and "Mama Osa” want to get a dog?
‘Papa Oso” is afraid it will ruin his newspaper. "“Mama Osa" worries about her
chair. ‘

4. How does the pifata break and what is inside it? “Salsa” cuts the string. candy

5. Is "Bebé& Oso" happy at the end of his party? Why? yes He gets a puppy.

Activities:

1.
2,

3.

4,

5.

Watch SALSA DVD and answer discussion questions.

Review colors and add "amarillo” to the flashcards. Point out objects in the room

or things that children are wearing that are yellow,

Show a picture of “la pifiata” to the students and have them say the word. Then give
the picture to different students and have them say, "Gracias.”

Have students hand each other a pencil, a book, an eraser, or other object at their
desks and respond with, “Gracias.” ‘

Show color flashcards to review colors and reinforce “amarillo.”

Lasson 10:

2.
3. Give different colored papers or manipulatives to pairs of students. Say a color and

4,

 Activities:
1.

Show SALSA DVD and encourage students to say the words they have learned
along with the program.
Use flashcards to review vocabulary and reinforce new words.

have students show the corresponding paper or object.
Have three or four students collect the materials and say, “gracias” as the other
children give them the papers or objects.

Suggested Extension Activities:

1.

Sl

Pairs of students take turns using color words and “gracias.” They ask each
other for objects of different colors. For example: Student A — “Dame verde.”
Student B will hand them a green object. Student A responds — “Gracias.”
Students who are able can ask for different numbers of objects: “Dame tres
ro;os " “Dafiie Cinco verdes,” (Give me three reds, Give me five greens).
Use "gracias” (thank you) during daily activities.

Discuss birthday parties and compare their parties with the party seen on the
SALSA video. -Create Venn diagram. Mention the custom of “la pifiata.”

Put on music and have chlldren count as they clap, jump, walk, or hop to the
rhythm.

Use colors to describe children’s clothing, pictures, or other objects around the
room or the schoo! during the course of daily activities.

Throw red, blue, green, or yellow beanbags to the students. As they catch the
beanbag, they say the color in Spanish.



Too Many Cooks
Lesson 11:

Focus Vocabulary: elperro-dog el chocolate-chocolate
la banana- the hanana
la manzana- the apple

Discussion Questions:
1. Who is-“Sefior Loco?” a chef who has a cooking show on television
.2. What does “Sefior Loco” prepare? el chocolate- hot chocolate
3. Why do "“el perro” (the dog) and “Ricitos de Oro” (Goldilocks) go for a walk?
The hot chocolate is “muy caliente.” very hot
4, What happens while they are gone? “Ratoncito” adds “la manzana” (an apple),
“Armadillo” adds “la banana” (a banana) Bebé "Oso” adds grapes, and the sock
puppet adds a shoe. .

5.. How does “el chocolate” taste? terrible
6. How does the problem gef sclved? “Mama Osa” brings new “chocolate” and
churros. (Spanish pastry)
Activities: '
1. Review greetings and show SALSA DVD. Discuss details of the story.
2. Use flashcards to introduce new vocabulary, point out cognates, “la banana”

Nk w

and “el chocolate,” and discuss why those words will be easy to remember.
Ask children if they have "un perro” and have them say the name of their dog.
Show pictures of large and small dogs, apples, bananas, and hot chocolate.
Ask students to identify each picture and then say if it is “grande” or "pequerfio.”
Offer a choice when necessary, for example: Is this “el perro” or “la manzana?”
Students identify flashcards and repeat the focus vocabulary words.

Lesson 12:
Activities:

PN

Show SALSA DVD and have students say the vocabulary words as they wafch.
Show flashcards to review colors, numbers, and new vocabulary words.

Students state the color of the apple and the banana..

Display flashcards or models of the focus vocabulary words. A student comes up-
to the front, and the teacher says one of the words. The student hands him/her the
appropriate card and the teacher responds, “Gracias.” After a few rounds, have two
students come up and do the same dialog with one of the children taking on the
teacher's role. (Other flashcards can be included to review vocabulary from earlier
[essons.) '

Suggested Extension Activities:

1.
2.

3.

Ask children if they like the new foods, "la banana, la manzana, el chocolate.” Ask |f
they ate any of the foods at breakfast, lunch, or dlnner Chiidren answer "si” or “no.”
Students work in pairs. They get several pictures of the focus vocabulary words.
They hold up a picture of an apple, a banana, or hot chocolate as per instructions.
Show flashcards with multiple pictures of new vocabulary and count the objects.
Show flash cards with dlfferent colored apples or bananas. Students name colors of
the fruits.

Distribute a sheet with pictures .of apples, bananas and other red, green, or -yellow

fruits, Label fruits with color words and students color according fo the labels.



Unit 2 — STORY — “Little Red Riding Hood”

Little Red Riding Hood

Lesson 13:

Focus Vocabulary: la abuela- the grandmother me gusta- | iike or iike it
el lobo- the wolf

Discussion Questions:

1. What is “Sefior Lobo” allergic to and what happens when he is near it?
flowers; He sneezes many times.

2. Why does “Sefor Lobo” want to go to “la Abuela’s” house?
He is hungry and wants the food in “Caperucita Roja’s” basket?

3. Who is "la Abuela?’ the grandmother

4, Who tells “el policia” that "Sefior Lobo" is at “la Abuela's ¥ house?
"Salsa,” the salamander

Activities:

1.
2.
3.

4.

Watch SALSA DVD and do discussion questicns with the group.
Show flashcards for “el lobo” and “la abuela” and students say the words.
Show a color or food flashcard representing previously-learned vocabulary,

" Encourage students to say the word and then say, "Me gusta” or “No me gusta.”

Pictures of other foods or cobjects can also be used to help students state
preferences. _

L esson 14:
Activities:

1.

2.

Show the SALSA DVD. Remind students of focus vocabulary and have them
repeat the words as they appear in the program.

Distribute pictures of “el papa,” “la mama,” “el bebé,” “la abuela,” and "el lobo”
to pairs of students. Say the name of a family member and students show the
corresponding picture,

Suggested Extension Activities:

1.

Give students pictures of a small wolfand a large wolf. Give oral directions and they
hold up the appropriate picture. In addition, give the students pictures of different
numbers of wolves, Say commands such as, “Hold up ‘dos lobos.” (fwo wolves)

Do the above activity with pictures of family members and food vocabulary.
Compare the traditional “Little Red Riding Hood” with the SALSA version. Create a
Venn diagram to compare each story.

Students show objects, colors, foods, or beoks that they like during the course of
classroom activities. As they touch the object, they say, “Me gusta or.“No me
gusta.”

Students work in pairs to practice vocabulary Give them small plctures of family. .
members, numbers, colors, or animals. They say the name of one of their pictures
and their partner gives them the picture. They say, “Gracias,” and then reverse
roles until all the pictures have been used. : -

Give children small paper puppets of family members “el perro,” or “el lobo.”

They work in pairs and each takes a puppet. They say the following dialog:

Student A: “Hola, papa.” _ Student B: “Hola perro.”
Student A: “Me gusta la banana.” Student'B: "Me gusta el chocolate.”
Student A; “Hasta luego, papa." Student B: "Hasta luego, perro.”

Children can practice until they have taken the roles of all the family members and-
animals. This activity can also be done using color words to state preferences.



Disguises
Lesson 15:

Focus Vocabulary: los dientes- the teeth  los ojos- the eyes

Discussion Questions:

1. When “Sefior Lobo" appears at “la Abuela’s” house, how is he dressed and what
is he selling? He is dressed as a little girl and he is selling “el chocolate.”

2. What fruit does “Sefior Lobo” want after he sings? la manzana — the apple

3. What does “la Abuela® ask him to do when he comes disguised as a cleaning
lady? She asks him to clean the chair and the plate and to make the bed.

_4. How do they know he is not really a cleaning lady? They see his “dientes.”
5

. What does "la Abuela” give “Sefior Lobo” at the end? la banana

Activities:

1. Show SALSA DVD and work on discussion questions.

2. Review “el -chocolate,” “la manzana,” and “la banana " Have students say the
color of “la manzana” and “la banana.”

3. Show pictures of “los ojos” and "los dientes” and have children point to thelr eyes
and teeth as they say the words.

4. Show pictures of “los dientes/los ojos grandes and “los dientes/los ojos pequefios.”
Children say the body part and say if it is big or small.

Lesson 16:

Activities:

1. Show SALSA DVD and have children say the focus vocabulary and the famitiar
vocabulary with the program.

2. Show pictures of monsters with different numbers and colors of eyes and teeth.
Each monster has a name. Teacher describes one of the monsters using familiar
color and number words. Students say the name of the monster.

3. The teacher names a monster and says “los ojos” or.“los dientes.” The students

then state the color or number of that monster's eyes or teeth.

Suggested Extensgion Activities:

1.
2.

Students follow oral commands to play “Simén dice” (Simon’ says) touching "los
ojos” (eyes) or ‘los dientes” (teeth) or doing other actions a certain number of times.
When doing graphs or tally charts in math, create a tally chart, grouping children by

- the color of “los cjos”. *azul” (blue) verde" (green), “café” (brown). (The word for

brown will have to be added.)

Distribute a picture of eyes to the students. They color in the eyes according to their
own eye color. Make a chart on a bulletin board or large paper with the headings,
“azul,” “verde,” “café” and have the students place their “ojos” under the appropriate
column. Tell which is the most popular eye color in the class and count the resuits.
Students draw monsters and label “los dientes” and “los ojos.” They write color and
number words in Spanish to describe their creatures. The pictures should be saved
so that other body parts can be added and labeled as they are presented in the
SALSA programs.

Have children put a finger on “los ojos” or “los dientes” when they are instructed to-
get quiet and pay attention during daily activities.

Children use the word “gl diente” to show when they loose a tooth.



Manners
Lesson 17:

Focus Vocabulary: por favor— please si—-yes ne-no las manos- the hands

Discusién Questions: -

1. At the beginning of the program what are “Armadillo” and “el lobo” fighting over?
el helado (ice cream)

2. What does “Sefior Lobo” pretend to be in order to get into “la Abuela’s” house?
a hungry old man :

What are “Caperucita Roja,” “la Abuela,” and “el policfa” eating? hamburgers

What does “Sefior Lobo” have to wash? los pies (the feet), las manos (the hands)

What do they want “Sefior Lobo” to say before he can eat? por favor (please)

What happens to “Sefior Lobo?” He eats too much, gets sick, and has to be

taken out on a stretcher. '

7.. Which gift is a problem for him and why? the flowers He is allergic to them.

Dok

Activities:

1. Watch SALSA DVD and answer discussion questions.

2. Use flashcards to review “los dientes” and “los ojos” and introduce “las manos.”
3. Say a word and have students show that part of their bodies.

4. Give students a picture of “los dientes,” “los ojos,” or “las manos.” Put up signs

with each of the words. Each child stands up, holds up his or her picture, and says
the word. They go and stand under the correct sign. Count in Spanish to say the
the number of students in each category. (Use Spanish numbers up to 5. Students
who know how fo count further can use the numbers in Spanish.)

Have a student collect the pictures in each group. They say “por favor” and
“gracias” as they ask their classmates for the pictures.

Lesson 18:
Activities:

1.
2.

3.

Show SALSA DVD and students say the familiar vocabulary with the program.
Display pictures of body parts. (Family members and color flashcards can also be.
added to the game.} Students come up and teacher asks, “l.os dientes, por favor.”
Each student hands him/her the picture of the teeth and he/she says, “Gracias.”
After few rounds, have pairs of students come up and act out the dialog.

Suggested Extension Activities: -

1.
2.

O W

Play the “Simon dice” (Simon says) activity, adding “las manos” (hands)

Students will role play in pairs using pictures of familiar vocabulary. Give pairs of
students pictures of the body paris. (Pictures of colors, family, foods, or numbers
can also be included.) - Students use.“por favor” and “gracias” to ask for different
pictures. ' -

Use “por favor” and “gracias” during daily classroom routines.

Encourage children to use “si’ and “no” to answer questions during the day.
Continue to say, “Hola" and “Hasta luego” to greet children in the. morming and at
the start of the Spanish lessons, as well as when saying good-bye in the afterncon
and at the end of the Spanish lessons,

Students add “las manos” to their monster pictures and label the color(s) and
number of hands, :

When reminding children to raise their hand to speak, use the word, “la mano.”



Gutbusters
Lesson 19:

Focus Vocabulary.  la cabeza- the head Ia nariz- the nose
Discussion Questions: '

2 1. What is the problem with "Sefior Lobo?” He ate too many hamburgers and his

stomach is very big.

2. What are “la cabeza” and “la nariz?" the head and the nose :

3. What exercises does “la Abuela” have him do? run, lift weights, do aerobics
with a show on television

4. What happens when “la Abuela” serves food to “Caperucita Roja” and “Sefior
Lobo?" He only gets small portions because he is still too fat.

5. What happens to “Sefior Lobo” at the end of the episode?- la pifiata falls on his
cabeza

Activities:

1.
2.
3.

4.

Watch SALSA DVD and discuss defails of the story, using the questions above.
Use flashcards or puppets to review body parts and add “la cabeza” and “la nariz.”
Show students pictures of the body parts. Ask "¢Ia nariz?” Students say, “si” or
“‘no,” and say the correct word if they answer “no.” :
Say a body part and children point o that-part of their bodies. Children can also do

this activity as they move to the rhythm of music from a Spanish-speaking country.

Lesson 20:
Activities:

1.
2.
3.

4.

Watch SALSA DVD and have students say the familiar words along with the story.
Use flashcards to review body parts.

Students work in pairs. Each student takes a turn saying a body part, and his/her
partner points to that part of his/fher body.

Give pairs of students picture cards of body parts vocabulary. They hold up the
appropriate card as instructed by the teacher.. After a few rounds, students can
state the body part. :

Suggested Extension Activities:

1.

Students will follow oral commands to play “Simon dice” by touching “los ojos”
(eyes), “los dientes” (teeth), "!as manos” {hands),” la nariz” {(nose}, “la cabeza”
(head).

Students will add head and nose detalls to their creatures. They continue to
describe the monsters with color and number vocabulary. They can work witha -
partner, show their pictures, and describe their monster to their partners.

Play music and students tap in rhythm on a part of their bodies indicated by the
teacher or other student. They can tap a certain number of times and count in
Spanish as they tap the familiar body parts.

Point out body parts in Spanish when Iearntng about anlmafs in. readlng stories or
science.,

Act out some of the exercises done.by the characters in the SALSA DVD and
count in Spanish as the class does each activity.

Continue with greetings and courteous expressions during the course of daily
activities. :



Little Blue Riding Hood

Lesson 21:

Focus Vocabulary: los dientes- the teeth Me gusta- | like or [ like it
los ojos- the eyes
la nariz- the nose

u,, . f .
* Discussion Questions:

1. Who is telling the story of “Little Red Riding Hood? Bebé Oso and Ratoncito

2. What is different about the main character? She is Little Blue Rldmg Hood

3. Where does the story take place? in the forest '

4, What does “Caperucita Azul” have in her basket? a hamburger and french fries

5. What happeris when “Caperucita Azul” picks the flowers? The bees chase her.

8. What happens when she gets fo “la Abuela’s” house? She is safe, but then the
bees knock on the door, get in the house, and chase her, “la Abuela,” and “Sefior -
Lobo” out the door.

Activities:

1.

Show SALSA DVD and discuss story details. -

2. Use flashcards or puppets to review body part vocabulary and colors.

3. Show pictures of a hamburger, french fries, and other foods. Students point to the
foods and say, “‘Me gusta” or "No me gusta.”

4. Show pictures of big and small body parts Students identify each flasheard using
body parts vocabulary and “grande” or pequeno " (“la nariz grande,” "los ojos
pequefios”)

Lesson 22:

Activities:

1. Show SALSA DVD and say the familiar words with the program.

2. Review body parts using flashcards or puppets.

3. Display words and pictures for body parts. Students come up and match
the-words and the pictures. ("la cabeza " “Ios ojos,” “los dientes,” “la nariz,”

“las manos™)

4, Mix up words and pictures and turn them over. Students take turns coming up to
turn over the cards and try to match the words and pictures,

5. Say body parts and students point to the parts on their bodies as the flashcards are

removed from the board.

Suggested Extension Activities:

1.

2.

3.

Give pictures of large and small body parts to pairs of students. Children will hold up
appropriate picture as stated by theteacher or other student.

Children state what they ate for breakfast or lunch. Other students say, “Me gusta
or “No me gusta,” when asked if they like that food.

Children make paper bag puppets and identify the body parts as they put them on
their puppéts.

Encourage students to-use "por favor’ and “gracias” when they hand out papers or
do their jobs in class.

Continue to use colors to have students line up for special; dismissal, or other
activities.

Students compare story of “Caperucita Azul” with the story of “Little Red Riding
Hood.” Ask them if they like the new story. Create a Venn diagram to show the
similarities and differences and reinforce vocabulary when discussing story details.



The Wolf’'s Share
Lesson 23:

Focus Vocabulary:  los amigos- the friends  las papas fritas- french fries
Discussion Questions:
1. Why are “Armadillo” and "Bebé Oso” fighting? They both want the banana.
2. What happens to the banana? It is squashed.
3. What does “la Abuela” give “Caperucita Roja” as she leaves? a basket with
apples, grapes, and bread : .
4. What does “Caperucita Roja” dress up as to try and trick “Sefior Lobo?”
a monster

. How does he figure out that she is not a monster’? He sees “las manos” (hands).

5
4. -How do “Caperucita Roja” and “Sefior Lobo"” become friends? They share
foods that they both like; french fries, grapes, apples, and hamburgers.

Activities:

1.
2.
3.

4,

Show SALSA DVD and discuss story details. Have students teli when they shared
or did something special for someone and made a new friend..

Show pictures of food, have students name the food, and say, “Me gusta” or “No
me gusta.” Emphasize and reinforce “las papas fritas.”

Show pictures of “los amlgos” and ask students to name their friends and say “los
amigos” (boys) or “las amigas” (girls} as they say the names.

Review new and familiar vocabulary with flashcards.

Lesson 24:
Activities:

1.

2.
3.

Show SALSA DVD and have students repeat fam|l|ar vocabulary words as they
appear in the story.

Use flashcards to review food vocabulary.

Distribute small pictures of food: “la manzana,” “la banana,” “el chocolate,” and “las
papas fritas” to pairs of students. They ask each other for a food. using “por favor”
and “gracias,” each child taking a turn at asking and giving the foods. Ex.: “la
banana, por favor.” When they get the picture, they can say, “Gracias, amigo/a.”

Suggested Extension Activities:

1.

Students make a chart with “Me gusta” and “No me gusta” at the head of each
column. They list the foods they like or dislike in the appropriate columns and
draw a ptcture to represent each food: (“la manzana” (the apple), “la banana®
(the banana), “el chocolate” (chocolate), and “ las papas fritas” (french fries).
Look at artwork/portraits from painters such as Pablo Picasso or Frida Kahlo.
Students point out body parts in the paintings. They can draw a face or body in
the style of one of the painters.

Students work in pairs. They have small pictures of the food words. They ask
each other for different amounts of foods. Ex.: “Dos manzanas, por favor.” When
the partner-gives two pictures of an apple, they say, “Gracias.” They continue to
take turns to practice number and food vocabulary.

Play music from a-Spanish-speaking country...Students move and count to the
rhythm.

‘Use Spanish vecabulary throughout the day Ask children if they like something,

have them identify colors, refer to numbers in Spanish during math class, play

““Simén dice” to practice body parts, and ask children to name familiar foods.



Unit 3 — STORY — “The Three Billy Goats Gruff”’

Three Clever Goats
Lesson 25: o
Focus Vocabulary: el monstruo- the monster  las orejas- the ears
Discussion Questions:
1. What does "el chivo” mean? the goat
2. What do the goats want to do and why? eat pizza, They are hungry.
3. What color are the monster’s “ojos?” verde (green), his “nariz?” rojo (red),
his “dientes?” amarilio (yellow) Are his “orejas” big or small? grande (big)
4. Why doesn't “el monstruo” eat the small and medium-sized goats? They tell him
that a bigger goat is commg
5. Why doesn’t “el monstruo” eat “el chivo grande?” He falls into the water.
6. How many pizzas do the goats eat? cinco (5)
Activities:
1. Show the SALSA DVD and discuss the details of the story.
2. Show pictures of various “monstrues” and ask children to say how many of each
body part they have and the color and size of each part. -

Suggested Extension Activities:

1. Students draw a monster and label the body parts. They use color and number
vocabulary and include the ears. They can continue with the creature they have
been drawing in previous lessons.

2. Review the pizza topplngs from the DVD. Chlldren say, “Me gusta” or “No me
gusta®™ as each topping is named. Students can include *la manzana,” “la banana,”
and “el chocolate” as well as more common toppings as they state their preferences.

3. Play "Simén dice” and include “las orejas.”

Special Delivery
Lesson 26;
Focus Vocabulary: la pizza-the pizza el queso- the cheese el fomate-the tomato
Discussion Questions:
1. What do “los chivos” order from the pizzeria? a big pizza with “papas fritas”
and a small pizza with "queso y tomates” (chéese and tomatoes)
2. What does “el monstruo” want to catch and what does he catch in this episode?
He wants to catch the fish, but he catches a blue shoe and a purple car.
3. How does “la nifia” (the girl) get past “el monstruo?” He hates her purple hair and
runs to hide under the bridge.
4. What is the problem with the pizza order? The pizza has “la manzana” and -
grapes, not ‘el queso” and “los tomates.”

Activities:

1. Show SALSA DVD and discuss story details. Discuss the health value of the food
combinations shown in the episode.

2. Distribute small pictures of the foods to pairs of students. The teacher names a food
and they show the corresponding picture. Students aiso take turns naming foods.

Suggested Extension Activities:

1. Students role play using polite expressions to ask for food.

2. Show pictures of different amounts and sizes of foods. Students name the foods
and say how many there are in the picture or whether the food is big or small.




Quiz Show
Lesson 27:

4. Who wins the contest? los fres chivos
5, Are the contestants happy with their prizes? no
6. What do they do? They exchange the prizes and they are all happy.
Activities:
1. Watch the SALSA DVD and discuss questions about the story. Encourage chvldren ‘

hon

Focus vocabulary: el carro- the car  morado- purple

Discussion questions:

1. What is the name of the quiz show? ¢Qué es? What is it?

2. Who are the contestants? los tres osos, los tres chivos” (the 3 bears, the 3 goats)

3. What is the first prize? the second prlze’-’ a purple car, a pizza with cheese,
tomatoes, and french fries -

to repeat familiar words as they watch the episode.

Show color flashcards, review the colors, and add “morado” (purple).

Students point to objects around the room and say the color “morado.”

Show flashcards with cars of different colors. Students repeat, “el carro,” and then
state the color or number of the cars on each flashcard.

 Suggested Extension Activities:

1.

@ o

Distribute papers or objects of different colors to pairs of students. Say a color
word and students show the color. Ask for different amounts of colored-objects,
using numbers 1 through 5.

Point out objects or clothing around the room that are purple.

Ask children if they like a specific color, and they respond, “Si, me gusta” or
“No me gusta.”

-Make a graph and tally students’ favorite colors. Count the number of votes for

each color in Spanish.
Line up students by color and include “morado.”
Ask students how many “carros” they have and the colors of their cars. They

respond using Spanish vocabulary.

Py



Monster Mayhem
Lesson 28:

Focus Vocabulary: el monstruo- the monster las orejas- the ears morado- purple

Discussion Questions: _

1. Why don't “los tres chivos” eat the pizzas? They are too hot.

2. What does “el monstruo” do at their home? He breaks the car and house and
eats their pizzas.

Why does he break the car and the house? He does not like the color purple.
How do “los chivos” feel when they come back? triste (sad)

How do “los chivos” find out who did the damage? Salsa tells them.

What does “el monstruo” do to become their "amigo?” He fixes the car and the
house and orders more pizzas.

Do AW

Activities:

1.
2,

3.

Show the SALSA DVD. and discuss the details of the story.

Show pictures of monsters with different colored teeth, eyes, ears, noses, and
heads. Students identify the monster based on the teacher's description. (Each
monster in the pictures will have a name to make identification easier.) .

Using the same pictures, students use familiar vocabulary to describe each monster.

Suggested Extension Activities:

1.

Play “Pin the Body Part on the Monster.” Students will attach familiar body parts on
a large picture of.a monster. They identify the body part and its color as they put it
on the monster. Children can be creative as to where and how many of each part
they put on the picture.
Play a game called "] Packed the Bag of ‘el monstruo.” A student begins the game-
by saying, "I packed the bag of ‘el monstruo,” and in it | put ‘la:banana.” He or she
puts a picture or replica of a banana in a bag. The next student repeats the
sentence with “la banana” and then adds another object to the bag. The game
continues as children add to the list while repeating all of the previous objects.
After playing the game, students draw and label a picture of what they would pack
for “el monstruo.” When their drawings are complete, they work with a partner and
identify each item they “packed.”
Ask children to point to familiar body parts as they line up for different activities.
For example, they can touch “las orejas” as they get into line. Another activity is to
have the teacher say a body part and the children who point to that body part quickly
get on line first.

- Students describe pictures of people or animals presented in reading books or

during science lessons by using the names of body parts, colors, “grande,” and
pequeﬁo

Play music from Spanish-speaking countries and chlldren point to a body part
as they move to the rhythm.



Happy Birthday, Monster

|Lesson 29:

Focus Vocabulary: contento- happy friste- sad

Discussion Questions:

1. Why does everyone hide from “el monstruo” in the beginning of the story?

They are planning a surprise party for him and they don’t want him to see the
cake or the presents. _

How old is “el monstrua?’ siete (7)

Why doesn't he like his cake? [tis purple and he does not like purple

Why is he so happy at the end of the episode? He has a pizza “cake,” which
is too cold for everyone else. He can eat the whole cake himseif.

el

Activities:

1.
2.

3.

Show SALSA DVD and answer discussion questions with the class.

" Show different flashcards of people who are “contento” (happy) or “triste” (sad).

Students say the words and make a face to represent each emotion.

Give children file cards with happy or sad faces on them. Present different situations
and students hold up the appropriate card and say the emotion. Ex.: How do you
feel when you get a new toy? How do you feel when someone is mean to you?

Suggested Extension Activiﬁes:

1.

2.

Encourage students to use “contento/contenta” (happy for a male/female) to
describe characters in a story or to relate their own feelings during the day.
Students divide a paper in two columns and write “contento” or “triste” at the top of
each column. They draw plctures of something happy or sad in the appropriate
column.

Play different types of music and students say if it makes them feel “contento” o
“triste.” They move to the music in a way that represents each emotion.



Highway Robbery
Lasson 30:
Focus Vocabulary: seis-six siete- seven Hace calor. - it's hot.

Discussion Questions:
1. What does “Hace calor” mean? It's hot. (weather)
2. What do “los chivos™ want to eat and why? ice cream, [t's very hot outside.
3. What does “el monstruo” want from each of the first two goats?

seven red tomatoes and seven pieces of cheese
4. What does “el monstruo” decide to do? go to get ice cream with “los chivos®
5/ How much is the bill and who pays? seven dollars, el monstruo

Activities:

1. Show SALSA DVD and discuss story details.

2. Show pictures of hot weather and students say, “Hace calor.”

3. Use flashcards to count from 1- 7. Count seven students or seven objects around
the room. :

4, Give pairs of students file cards with the numbers 1 through 7. Say a number and
they show the corresponding card.

Sugaested Extension Activities:

1. Using a blank grid, students create a bingo board with numbers 1-7. Teacher and/or

students call out numbers and play bingo.

2. Review the meaning of "hace calor.” Students write "hace calor” as the title of their
papers and then draw pictures of activities they do when it is hot outside.

3. Show pictures of landforms in Spanish-speaking countries or point out Spanish-
speaking countries on a map. Have students say whether or not they think the
weather is hot in each location. (“Hace calor.” or “No hace calor.”}

4. In conjunction with the map activity, children can name and show Spanish-
speaking countries they have visited and describe the weather they experienced.

5. Discuss the weather as part of the daily routine and say whether or not it is hot.

8. Use number vocabulary during math class and in simple addition and subtraction
problems. '

7. Make little booklets of Spanish vocabulary. Student draw and fabel pictures of
colors, numbers, foods, family members, and body parts in each booklet.






Vocabulary for Kindergarten

grande - big

pequeifio — small

Hola —ello

Hasta luego — See you later
caliente — hot

frio — cold

Mamd- mother

Papa- father

Bebé — baby

Numbers

uno — one
dos - two
tres — three
cuatro — four
cinco-five

Colors

rojo- red

azul- blue

verde —green
amarillo- yellow






